Correlation between Language and Cultural

Identity: Chinese Diaspora of the Netherlands

MA Asian Studies Thesis
Prof.dr. A.F. de Jong
MA Asian Studies: Politics, Society and Economy
2018/2019
01-07-2019

Word count: 14348

Name: Wendy So
Student number: S1519441

Mail to: w.so@umail.leidenuniv.nl


mailto:w.so@umail.leidenuniv.nl

Table of Contents

L INEFOTUCTION .. bbbttt b bt bt 3
2 MEENOAOIOGY ...t bbb 6
3 Historical Context of the Chinese diaspora in the Netherlands.............ccccooiiiniiiiicien, 7
3.1 ChiNESE INAONESIANS.......cveiiiiiieeieii sttt 9
3.2 NEW IMIMUGIANTS ....c.viiieieeiie ettt et e st e re e e e s re e beeneesreesseeneeareenneans 11
4 Theoretical Framework: Correlation between Language and Cultural Identity.................... 13
Nt [ [T o1 ] Y2 PRSR 13
4.2 The ChiNESE IAENTILY ......eciveeieiie et reesne e 14
4.3 Language and I0ENTIEY ......coveeieiic et 15
4.4 Chinese Language and dialeCts...........cooviiiiiiiiiic e 16
4.5 CUNUIAl TAEBNTITY ... 18
5 Chinese Heritage LaANQUAGE .......covereierierierierie sttt sttt sttt 19
5.1 Chinese schools in the Netherlands .............ccoooiiiiiii 19
5.2 Learning Chinese as a FOreign Language ..........ccocereierinenininieee e 21
5.3 The Chinese Heritage LanQUAGE .......cc.eieiirierieieieiesie sttt 22
5.4 Meaning OF “CRINESENESS .......ccuveiiieriiitesiisieseeeee ettt bbb bbbt 24
5.5 IMagined COMIMUNITIES .......ccviiieii ettt e re et sree e 25
5.6 ‘Chinese’ LangUaZE .........ccoiiiiiiiiiiiiiiiic e 27
B RESUILS ...ttt bbb 30
8.1 RESUILS SUIVRY ...ttt sttt sbe et e e neesbeebeeneesbeere e 30
6.2 Interview results ChineSe STUAENTS...........oiiiiiriiieiieee s 36
6.3 ChiNESE IHENTILY? ... ..ottt et e sreete e e sreenne e 37
T CONCIUSION. ...ttt bbbttt e bbbt 40
8 BIDIIOGIaPNY .. 43
9 ADPPENTIX ..ttt bbb bbb bRttt bbbt ne e 48



9.1 Interview questions teacher/principals of Chinese schools in the Netherlands

(ENQIISN/CRINESE) ...ttt nre e enes 48
9.2 Answers Chinese SChool PrinCipal............ccooiiiiiiiiiiieee e 49
9.3 Answers Chinese SChool taCHEr 1..........coi i 50
9.4 Answers Chinese SChoOl teACNET 2..........cooiiiiiiie 54
9.5 Answers Chinese SChool tEACNET 3...........coiiiiiiiee s 54
9.6 Survey Chinese school studenten (Nederlands)..........ccccocveviveveiieiieie e, 55
9.7 Survey Chinese school students (ENgIISh) ........cccooveiieiiiiiiiceee e, 57
9.8 Interview Questions Chinastudies StUAENES ..........cccveiviiiiiiirie i 60



1 Introduction

Over the last few decades, Chinese people have been migrating to Western countries in growing
numbers. Chinese migration to Europe, of merchants, students, or travellers, started in the late
Qing dynasty period (1840-1912). Generally, these Chinese migrants are referred to as i #h £
N (hdiwai huarén), which means ‘Chinese overseas’, and the result of the Chinese migration
pattern is often referred to as the ‘Chinese Diaspora’.! Another term that has often been used to
refer to people of Chinese origin residing outside of China is 424+ (huagiao). The origin of this

term refers to the Chinese overseas (hud), that acted like a bridge (giao) to bring overseas

knowledge back to China.? However, the term that has been used most for people of Chinese

descent residing outside of China, regardless of their citizenship, is 2% (huayi), which is

commonly used for the second, third or later generations.®

After the First Opium War (1839-1842), China was forced to sign the Treaty of Nanjing and
five treaty ports were established in Shanghai, Guangzhou, Ningbo, Fuzhou and Xiamen. This
was the first time in recent history that China opened up the country to the rest of the world,
and the first time that Chinese people had the opportunity to migrate to foreign countries. These
Chinese overseas introduced Europeans to their culture, languages and goods, and after some
years, there was already a significant amount of Chinese overseas in Western countries. Some
of them travelled back to China, but there was also a significant amount of ethnic Chinese
people that wanted to establish a new life here.* Even during this early period, cultural identity
was something that the Chinese overseas had been concerned about. According to Sinn, various
developments, such as the Western national expansion and withdrawal, Chinese nationalism,
anti-colonial and anti-Chinese nationalism and other national experiments by the various
countries had a major impact on the lives of the Chinese overseas. Sinn argues that these
developments caused even more uncertainty about their own cultural identity, because at the
same time, they created intense feelings for Chinese nationalism.®> An example, during the Sino-
Japanese War, when many Chinese people made sacrifices during the war. Since these
sacrifices ended up to be worthwhile. On the one hand, since China became one of the Big Five

members of the United Nations Security Council. On the other hand, because of the nationalism

! Liu & van Dongen, ‘The Chinese Diaspora’.

2 Wang, ‘Upgrading the Migrant’, p. 4.

3 Harvard, ‘Encyclopaedia of the Chinese Overseas’.

4 Teng, Eurasians’, p. 3.

% Sinn, ‘The Last Half Century of Chinese Overseas’, p. 2.



that Sun Yat-sen (1866-1925) aroused. ® Sun Yat-sen was the first president of the Republic of
China and the first leader of the Kuomindang (China’s Nationalist Party). Since during the long
years of war, inequality and humiliation ended with a desired ending. ’

As a second generation Chinese overseas that has been born and raised in the Netherlands, |
myself have struggled how to identify myself culturally. Through my own observations, | have
noticed that even the speaking ability of the second generation of the Chinese diaspora in the
Netherlands is already very unstable and diverse. Some of my peers do not speak the Chinese
language at all. This personal interest raised many questions for me. What are the key factors
that made some people speak Chinese fluently? Is the fluency linked with how people identify

themselves?

Currently, there are about 71,500 ‘Chinese overseas’ living in the Netherlands, which makes
this community the fifth biggest minority group of the Netherlands. Most of them come from
Mainland China and from Hong Kong, which is a Special Administrative Region of the
People’s Republic of China. Although there are many migrants from Indonesia and Surinam
with Chinese heritage or ethnicity, these particular communities are never included in the
statistical population used by the Centraal Bureau voor de Statistiek (Statistics Netherlands).
Although they will be mentioned occasionally, these communities (which have known
completely different patterns of migration and inculturation) do not feature heavily in my

research.®

In this thesis, | will dedicate my research to answer the question: Is there a correlation between
the Chinese language and the cultural identity of the Chinese diaspora of the Netherlands? After
this introduction, | will start with a methodology, where I will explain what methods I will be
using in this research. After the methodology, | will describe the historical context of the
Chinese diaspora of the Netherlands, because this will provide some background information
for the core questions of my thesis. In the next chapter, I will address current theory on the
correlation between language and cultural identity. This will lead to a theoretical and conceptual
framework that is necessary to answer the main question. In the next part of my research, | am
hoping to find data among people with a Chinese background, that are born and raised in the
Netherlands. Since, there is almost no information about the Chinese diaspora of the

Netherlands in the existing literature. Finally, 1 will conclude my research, and with the

6 Sinn, ‘The Last Half Century of Chinese Overseas’, p. 3.
" Encyclopaedia Britannica, ‘Sun Yat-sen’.
8 CBS, ‘Chinezen in Nederland in het Eerste Decennium van de 21ste Eeuw’ p. 29.



collected data, I can hopefully, answer my main research question. | will also analyse if my

research can be significant for any future researches.



2 Methodology

As | stated before, | will research the correlation between language and cultural identity of the
Chinese diaspora of the Netherlands. Firstly, I am going to develop a historical and theoretical
framework. This will acts as a base for my research answer, as some of the terminologies are
very controversial and difficult to define. It was noticeable that the secondary literature that |
have found were indeed about the language that is linked with someone’s cultural identity.
However, considering the people in my own circle that are mainly Chinese dialect speakers, it
is surprising that most of the Chinese schools in the Netherlands are currently teaching
Mandarin Chinese. This does raises questions about how learning Mandarin in Chinese schools
are going to help with finding or restructuring a dialect speakers cultural identity. Since, there
is a scarcity to literature about the Chinese diaspora of the Netherlands, to answer these
questions; | will do an exploratory research while using various methods. In this part of the
research | will firstly do research in secondary literature and website analysis. Secondly, I will
conduct interviews with one of the principal of a Chinese schools in the Netherlands, including
three Chinese school teachers which are from various schools. | mainly asked questions about
the purpose of the Chinese schools, and what their view is on the cultural identity of their
students. Thirdly, I will conduct a short survey among young Chinese Dutch individuals, where
I will ask multiple-choice questions about for example: how they would identify themselves or
whether they think learning Mandarin has impact on their cultural identity. Lastly, | will also
interview four of my former classmates, which all studied Chinastudies, as | will go deeper into
the questions of my survey. Thus, this research is indeed exploratory and cannot be generalized,

since | am not doing a complete social scientific quantitative and qualitative analysis.



3 Historical Context of the Chinese diaspora in the Netherlands

The first substantially recorded presence of Chinese people from mainland China in the
Netherlands was in 1911. These were mainly sailors who came to the cities of Amsterdam and
Rotterdam. For China, this was after the dynasty period and the establishment of the Republic
of China.

According to Van Heek, after the First World War, the Chinese immigrants mainly came from
Hong Kong, Canton, Hainan and the fishing village Foe-kien (Fujian), and most of them were
sailors or stowaways. Alongside these Southern Chinese migrants, there were also Chinese
people from the north of China. This was because China’s most important harbour was in
Shanghai in the province Zhejiang. This group of migrants were importing trinkets and textile
in huge quantities and located themselves in the centre of Amsterdam. The mother companies
of the trinkets and textile migrants sent them as traders to do business in the Netherlands, and
these people usually stayed up to five years. These migrants did not live as sailors, but earned
a decent income and had good living conditions in Amsterdam.® Since many Chinese people
that came to Europe came for trading purposes, they were for obvious reasons attracted to the
cities of Marseille, Liverpool and Rotterdam, since these were the biggest harbours of Europe
during this period. 1°

In that early period, there were many internal conflicts in the Dutch shipping and sailor unions,
and instead of coming to an agreement, many shipping unions decided to replace the Dutch
sailors with Chinese sailors who were rejected in England. Although some of these sailors
decided to establish a new life in the Netherlands, the Chinese community as a whole was still
small. It was not until after the First World War that Chinese people decided to immigrate to
the Netherlands in larger numbers. During the First World War, many people from Hong Kong
decided to work for British shipping companies, since the demand for sailors grew rapidly due
to need of the war. In a short period, the number of Chinese sailors grew from 8,000-14,000 to
30,000-40,000.1 However, after the war, the demand for sailors dropped in England, since the
British government was faced with a recession. Therefore, they were forced to let go of a
majority of the Chinese sailors. Since the harbour of Rotterdam was one of the most obvious

® Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 51.
10 Heek, ‘Chineesche Immigranten in Nederland’, p. 29.
11 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 42.



places to send the Chinese sailors, it makes sense that many of them continued their

employment in the Netherlands, where the demand grew rapidly after the First World War.'2

Over several years, the number of Chinese sailors working at the harbour of Rotterdam grew
rapidly, and the Chinese community became one of the biggest groups of foreign labourers in
the Netherlands (alongside Javanese, Norwegians, and Greeks). Eventually, Katendrecht
became the Chinatown of Rotterdam. Since the harbour of Rotterdam offered more job
opportunities, many Chinese people that were originally located in Amsterdam moved to
Rotterdam.*® With the rise of modern technology, the job market began to shrink slowly.** The
economic crisis of 1929 produced a huge drop in the need for new sailors.’> Many sailors who
had lost their jobs needed to find a new way to make a living, and this is how the peanut trade
began. Some Chinese people started business to make and sell peanut cookies. Although this
was not a huge market, it was enough for some to have a nice living. Since this was not a
complete downgrade, because in their earlier employment, sailors had experienced bad living

conditions and had earned small salaries as well.1®

Another group of Chinese migrants that settled in the Netherlands originated from France.
These Chinese migrants were from Qingtian, Zhejiang, and had come to Europe during the First
World War to work for the supply and transport of ammunition. It is estimated that 100,000
people from this area in China moved to Europe at that time. After the war, some of them went
(or rather: were sent) home, but some of them stayed in France and slowly migrated to other
European countries from there. Another group from France were people from Wenzhou,
Zhejiang. In their case, it was the rise of industrialisation in China before the Second World
War that caused them to migrate to Europe. Industrialisation led to increasing pressure on the
labourers that worked on the land. Both these groups, in the course of time, moved from France

to the Netherlands.’

There thus were several occurrences that produced the beginnings of Chinese migration to the
Netherlands. This migration involved several groups and communities from different regions

in China. It makes sense that after the establishment of these various Chinese communities,

12 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 43.
13 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 44.
14 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 48.
15 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 49.
16 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 50.
17 Rug, ‘De Vooroorlogse Chinese Migranten in Nederland’, p. 51.



they wanted to import their families to the same country, and this in turn caused the Chinese

diaspora to continue to grow.

3.1 Chinese Indonesians
If we view the Chinese diaspora more historically, the first people of Chinese ethnicity were

most likely from Indonesia, the former Dutch East Indies, which was a Dutch colony.
According to Sinn, at the end of 1980s, there were about 60,000 ethnic Chinese living in the
Netherlands, 7000 of whom were from Indonesia. These people from Indonesia originally
migrated from mainland China to Southeast Asia between 1850 and 1940. They mainly came
from coastal cities such as Xiamen, Shantou, Hainan and Hong Kong. Over ten million of these
Chinese people migrated to Malaysia, but about three million established their lives in the Dutch
East Indies. The term Peranakan Chinese, is called after the Malay term of ‘person born here
and descended from elsewhere’.'® Over the course of time, many of them intermarried with
Javanese people and developed a unique mix of Chinese and Javanese culture. Peranakan
Chinese in Indonesia was the official term for people of Chinese descent who were born in
Indonesia. The term was often used to distinguish them from non-Chinese Indonesians and from
the Chinese from Mainland China and Hong Kong.*®

Since 1863, the Peranakan Chinese were allowed to attend the Dutch mission schools in Java
of the Dutch East Indies. It is likely that these Peranakan Chinese people were mainly allowed
to attend these schools because of their wealthy background as businessmen and entrepreneurs.
The Dutch presence in the Dutch East Indies facilitated the immigration of these people to the
Netherlands, since they gained knowledge of the Dutch language and culture in these Dutch
mission schools, and were able to establish successful businesses in the Netherlands.?’ The
number of Peranakan Chinese businessmen, however, always was rather limited, since it was
hard to compete with Dutch entrepreneurs. With the establishment of the “Hollandsch-
Chineesche school” in 1908, the number of Chinese people that spoke Dutch grew rapidly. As
a result, many Chinese people were accepted into universities in the Netherlands, and they
represented a sizeable part of the migration of Chinese people.?* According to Sinn, in 1911,
the Peranakan Chinese students in the Netherlands were only about 20. However, the number
increased to 50 in 1920, and to 150 in 1930, and the number of students who studied in the

18 Wilkins, ‘Who are the Peranakan Chinese?’.

19 Kitamura, ‘Long way home’, p. 28.

20 Sinn, ‘The Last Half Century of the Chinese Diaspora’, p. 168.
2L Sinn, ‘The Last Half Century of the Chinese Diaspora’, p. 169.



Netherlands was a total of 900 between 1911 and 1940. During the Second World War, when
Indonesia was occupied by the Japanese and Holland by the Germans, the immigration of
Peranakan Chinese students to the Netherlands declined rapidly.

However, migration started again after 1949, when Indonesian independence was formally
recognized. The Peranakan Chinese were able to choose Dutch, Chinese or Indonesian
nationality. Many Peranakan Chinese living in the Netherlands wanted to have their family in
the same country and some of the Dutch trained Chinese Indonesians also chose to have Dutch
nationality, since that would mean that they would be able to live in the Netherlands. The
reasons for this choice are most likely to have had a socio-economic background rather than a
political one. By 1957, the number of Chinese Indonesians had already increased to 1000 people,

some of them students but many of them already employed.??

The most significant wave of migration of the Chinese Indonesians followed upon the ‘Bloody
Incident” on 30 September 1965. This started with a change in attitude of the Indonesian
government towards China, since they forced over 10,000 ethnic Chinese people back to their
homeland. This attitude of the Indonesian government made the lives of Chinese Indonesians
that were living in Indonesia insecure. Thus, according to Sinn, about 5000 Chinese Indonesians
decided to migrate to Western countries, and since some of them had already gained knowledge

about the Netherlands, many of them decided to migrate to this country.?

Before World War 1, most Peranakan Chinese students in the Netherlands joined the Chung
Hwa Hui (CHH), which was a Chinese students Union, founded in 1911. Even though these
students were living in the Netherlands, this fraternity shows that many of the Peranakans still

separated themselves from other minority groups or Dutch students.?*

Even though many Peranakan Chinese shared an interest in Chinese culture and history and
defined (organized) themselves as belonging to the Chinese diaspora, many of them did not
speak Chinese and did not want to define themselves as if they were from mainland China or

Hong Kong.®

As | mentioned before in the introduction, the Chinese people from Indonesia are not included
in the overviews of the Central Bureau of Statistics (CBS), since the Dutch government

categorises people based on nationality and/or country of origin and not on (perceived) ethnicity.

22 Sinn, ‘The Last Half Century of the Chinese Diaspora’, p. 169.

2 Sinn, ‘The Last Half Century of the Chinese Diaspora’, p. 170.

24 Tjiook-Liem, ‘The Chinese from Indonesia in the Netherlands, p. 7.
% Kitamura, ‘Long way home’, p. 29.
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Obviously, for the Peranakan Chinese the issues of nationality are rather complex. According
to Tjiook-Liem, the Chinese people that came to the Netherlands after 1945, had a complex
legal status, as the Peranakan Chinese became Dutch subjects (Nederlands onderdaan) in the
Dutch East Indies. Within this grouping of Dutch subjects, people belonged either to the group
of Foreign Orientals, which was not equated with the Europeans, or to that of Chinese Foreign
Orientals, which obtained equal legal status with the Europeans (gelijkgesteld). Even obtaining
the equal legal status did not mean they automatically acquired Dutch nationality. Rather, they
continued to be Dutch subjects with non-Dutch nationality (Nederlands onderdaan, niet-
Nederlander). It was not until the Indonesian national revolution in 1949 and the Assignment
Agreement from 1949 until 1951 that people were allowed to choose either Dutch or Indonesian
nationality. Even after the change of legal status of the Peranakan Chinese, the people that chose
Indonesian nationality ended up with a dual nationality, and thus had both Indonesian and
Chinese nationality, since this was in accordance with the Chinese nationality law that was in
force during 1960 and 1961. This strictness got to a degree where the Peranakan Chinese were
forced to acknowledge their Chinese nationality, and those who did not want to acknowledge,

would by law lose their Indonesian nationality.2®

According to Tjiook-Liem, the Peranakan Chinese that came to the Netherlands with
Indonesian nationality were registered as ‘aliens’, as they were considered to be Chinese or
People with Chinese national character. In 1980, this changed: because the government wanted
to avoid anything that was associated with discrimination, people were no longer categorized

based on their ethnicity.?’

3.2 New immigrants
When these particular waves of migration pattern stopped, in the early 1960s, a new generation

of migration took off. The majority of this new migration pattern are Chinese overseas
students. 2 Although many Chinese people prefer English-speaking countries over the
Netherlands, the quality of the Dutch education system along with the lower tuition fees, has
attracted a significant amount of Chinese students. In 2000 and 2001, it even increased by 50%,

% Tjiook-Liem, ‘The Chinese from Indonesia in the Netherlands, p. 9.
2" Tjiook-Liem, ‘The Chinese from Indonesia in the Netherlands, p. 10.
28 CBS, ‘Chinezen in Nederland in het Eerste Decennium van de 21ste Eeuw’, p. 37.
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and between 2007 and 2008 with 30%.%° By 2012, 5700 Chinese students had established

themselves as students in the Netherlands.*°

In the earlier migration waves, the Chinese people were mostly looking for permanent residence.
This is not entirely the case with the more recent migration, as some of them return home or
move to other countries. In spite of this, it is estimated that roughly 30% of the Chinese students

in the Netherlands stay here to work after finishing their studies.!

In a counter move, many of the Chinese migrants of the older generation have returned to China.
According to the CBS, the number of Chinese migrants that returned home increased from 1800
in 2008 to 3300 in 2012. According to Engelhard, the main reasons for returning home were
the high costs of travelling regularly between both countries, the costs of health insurance, and

the fact that some people have their own place or investments in the country of origin.*?

The Chinese languages spoken by the majority of the Chinese migrants in the Netherlands are
Mandarin and Cantonese. Mandarin is the official language in mainland China and Taiwan, but
before 2000, the majority of the Chinese migrants in the Netherlands came from Hong Kong
and spoke Cantonese. The other minority of Chinese migrants had to learn Cantonese for
communication, since most of them would be working in a Cantonese-speaking environment.
After 2000, with a wave of migration from mainland China, this changed. This change was also

affected by the business opportunities that were created between the Netherlands and China.®

The Chinese community in the Netherlands is considered to be ‘invisible’.3* One of the signs
of this is the fact that the level of Dutch proficiency is relatively low compared to the people
from other ethnic groups in the Netherlands. According to a Dutch national survey of Gijsberts,
33 percent of the Chinese respondents often have problems with speaking Dutch, 37% having
problems with reading and 45% have problems with writing. If we compare this to the Turkish

community, the same levels are only approximately 23%, 24% and 33%.%

2 Nuffic, ‘Incoming Student Mobility in Dutch Higher Education’.
%0 Liu, ‘Suffering in Silence’ p. 14.
81 Liu, ‘Suffering in Silence’ p. 15.
%2 Liu, ‘Suffering in Silence’ p. 17.
3 Liu, ‘Suffering in Silence’ p. 22.
3 Liu, ‘Suffering in Silence’ p. 11.
3 Liu, ‘Suffering in Silence’ p. 22.
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4 Theoretical Framework: Correlation between Language and

Cultural Identity

In this chapter, I will present terminologies that | will use in my research. Since this will

describe and support some of the theories that I will explain further in this research.

4.1 ldentity
The study of identity has been a complex field in itself, and in order to analyse the correlation

between language and cultural identity, we need to define the term ‘identity’ first. Many
scholars have attempted to do this, and it makes sense that there are many diverse perceptions
of how we define ‘identity’. According to Hall, from pre-modern times individuality was
intertwined with old religious conceptions and social tradition, and thus people were viewed as
part of a specific place in a society rather than seen as a distinctive individual. It was only in
the eighteenth-century, with the Enlightenment, that people were more encouraged to express
their unique self.>® However, Castells argues that in postmodern discourse, identity was non-
constructed such as: age, culture, ethnicity, gender, nationality, kinship roles, language, religion
and sexual orientation.3” However, identities develop and change, and with the age of life, the
consistency and continuity of one’s identity is thus constructed. Lemke also argues that
identities are multi-faceted and plural, and linked with the changing patterns in our community,
and are thus not something we own from birth but rather something that is socially constructed.
For example, people act differently according to their surroundings, we act differently around
children or with peers, and we act differently in formal or informal situations, in professional
and intimate settings.® Thus, in this age of life we live in, we can define identity as an

ambiguous phenomenon that keeps changing and developing.

We defined identity as socially constructed, and defined it as a process rather than an entity.
This now raises the question: how is this process constructed? According to Bucholtz and Hall,
the literal meaning of identity is sameness,* as they argue that how we define identity has more
to do with distinguishing ‘self” and the ‘other’, or ‘sameness’ and ‘difference’. As such, they
argue that we cannot identify our own identity without even comparing with others or anything

outside ourselves. The interest in a specific group is also caused by agency and power, and not

36 Hall, ‘The Question of Cultural Identity’, p. 602.

37 Bucholtz & Hall, ‘Language and Identity’, p. 372-376.
% Lemke, ‘Identity, development and desire’, p. 19.

3% Bucholtz & Hall, ‘Language and Identity’, p. 370.
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just by pre-existing and recognizable similarities. Bucholtz and Hall give the example of
students in a French-language high school in English-speaking Canada, whose identities are not
based on any linguistic, racial or ethnic identities. Social grouping is a process whereby identity
is established by discovering similarities, by deemphasizing differences instead of just
acknowledging similarities.* In order to define identity, we need to make a distinction between
personal identity and collective identity. According to Edwards, we define personal identity on
the basis of the fact that a person is oneself and not someone else. Thus, personal identity is
linked with the notion of a personality from oneself, and everyone outside the individual is the

other.*!

4.2 The Chinese identity
According to Wang, the definition of the historical Chinese identity was simple and definite.

The Chinese identity meant that a sense of belonging to this great Chinese civilization, and
acting in accordance with the Chinese intellectual elite’s norm of conducts.*? Obviously, the
meaning of Chinese identity is subject to change, and according to Wu, the terms of Chinese
and non-Chinese in processes of Chinese self-definition can be complicated and may cause
confusion. In the modern Chinese language, there are many definitions and terms that can refer
to the western word ‘Chinese’. For example: 7 [E A (zhongguoren), #H £ [ j% (zhonghua
minzu), £ A (huarén), 247 (huagiao), /3 A (tangren), ¥\ (hanren). These terms reflect racial,
cultural, ethnic and national characteristics.*®* As many of these terms also refer to Chinese
people, zhongguoren, that live outside the ‘centre’, they still carry the notions of patriotism and
nationalism that they referenced in the past. According to Wu, the feelings for China also
include the sense of fulfilment of their cultural heritage, as they believed that they must honour
their ancestors. ** Another confusing term is the Chinese race, zhonghuamingzu, which
originated during the Western invasions and thus created nationalistic feelings. The Chinese
conceived of China as the centre of the world, and of themselves as being the civilized people
that were in the centre and were surrounded by barbarians. Both terms zhongguoren and
zhonghua minzu, represent the Chinese identity as a concept of cultural and historical fulfilment.
However, the modern cultural concept of ‘Chinese identity’ must be defined in the current

political context, and thus is associated with nationality and citizenship. The meaning of

40 Bucholtz & Hall, ‘Language and Identity’, p. 371.

4l Edwards, ‘Language and Identity’, p. 19.

42 Wu, ‘The Construction of Chinese and Non-Chinese Identities’, p. 181.
43 Wu, ‘The Construction of Chinese and Non-Chinese Identities’, p. 168.
4 Wu, ‘The Construction of Chinese and Non-Chinese Identities’, p. 169.
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Chinese identity as something superior, has created various difficulties. For years, the Chinese
have been changing, restructuring and reinventing their culture, which had a big impact on the
Chinese people in the peripheral areas. *° When are people considered to be Chinese and when
not? From the 1960s, The People’s Republic of China established a new concept of ‘Chinese
identity’, under the impact of Marxist ideology. This new concept of being Chinese divided
people between being Han and non-Han, which to the Chinese was seen as the real ethnically
and racially Chinese.*® As China is a country with many minorities, the Chinese make a
distinction between Han and the Chinese minorities. This led to a system of classifications,
giving each minority its own language, culture and history. This left the Han in the role of the
superior and the ‘real’ ethnic Chinese. The majority of the people that are ethnically Chinese,
who used to call themselves as zhongguoren, now refer themselves as hanren, and thus the term
zhongguoren is now used to refer to someone that has Chinese nationality. However, many Han
people live outside China, and may have differences in speech, customs and religious beliefs.
Thus, Han people do not separate themselves by cultural differences, but do separate themselves

from other Chinese minorities.*’

4.3 Language and identity
By all definitions, language is a system of communication. Language gives us the ability to

understand others, and to make ourselves understood by other individuals. ¢ Most
interpretations of the meaning of language in the construction of identity, however, move

greatly beyond this purely instrumental definition.

As Bunge said: ‘Language is not just another thing we do as humans- it is the thing we do. It

is a total environment: we live in language as a fish lives in water.*4°

According to Joseph, identity and language are two constructs that are ultimately inseparable.
Just as identity is constructed, how we define languages is constructed as well. There are
obviously issues concerning the difference between language and dialects, since many dialects,
in a more linguistic view, can be considered languages. However, in the world we live in, the

distinctions that are made between languages and dialects are more likely to be political rather

4 Wu, ‘The Construction of Chinese and Non-Chinese Identities’, p. 169.
46 Wu, ‘The Construction of Chinese and Non-Chinese Identities’, p. 173.
47 Wu, ‘The Construction of Chinese and Non-Chinese Identities’, p. 174.
48 Edwards, ‘Language and Identity’, p. 55.

9 Bunge, ‘Language: The Psyche of a People’, p. 376.

% Joseph, ‘Language and Identity’, p. 13.
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than linguistic. The distinctions are affected by the status of the language or dialect itself, since
this can vary from the number of speakers, high social or economic prestige, official state
recognition and standardised oral and written forms. A good example for this, and very relevant
to this thesis, is the Chinese Cantonese ‘dialect’, since many scholars say that this dialect can
be defined as a language. However, the official language of mainland China is Mandarin
Chinese, and since the politicians use this language to communicate with each other and with
the wider population, this language gained a higher status. Groves also argues that the
Cantonese dialect is correlated with a cultural identity. This is especially true in Hong Kong,
where Cantonese has developed into an area of political tension with mainland China, and has
given a unique identity to people from Hong Kong.%! Historically, the Cantonese dialect was
almost recognized as the official language of China, shortly after the fall of the Qing dynasty
in 1912.52 The fact that this did not happen has had a big impact both on linguistic policy, and

on the subject of this thesis: cultural/linguistic self-understanding.

Another way to view language is the representational meaning that it carries as a marker of
culture and identity. According to Edwards, language acts as an indicator for groupness. The
original language that was spoken in New Zealand, the Maori language, is a good example of
how a language acts as a representative symbol for culture or identity. The symbolic role is how
the language acts as a characteristic of groupness. Since the Maori language, opposed to the
English language in New Zealand, may be a representative of cultural traits. Thus, the Maori
language emphasises the linguistic sameness within a collective identity. They position

themselves in opposition with the ‘other’ (the non-Maori speakers of New Zealand). >

4.4 Chinese Language and dialects
According to Groves, the Chinese term 755 (fangydn) is used for what in English would be

called a dialect. But the term ‘fangyan’ is different from what the concept is to someone who
speaks English, where the concept of dialects is more similar to accents. This means that it
mainly references pronunciation differences such as British English, American English, Irish
English and Australian English. Although there might be some differences in pronunciation,

usually people that speak different English dialects, have no serious trouble communicating

51 Groves, ‘Language or Dialect, Topolect or Regiolect’, p. 549.
52 SCMP, ‘Cantonese almost became the Official Language’.
%8 Edwards, ‘Language and Identity’, p. 55.
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with one another.>* Thus, the definition of dialect is much looser than the definition of ‘fangyan’.
In western conceptions, Cantonese can be defined either as a dialect or as a language, and thus
occupies a middle-zone.®® For Chinese people, ‘fangyan’ refers to any ‘dialect’ that is not
Standard Chinese Mandarin. It is a compound built from the word ‘fang’, which means regional

and ‘yan’, meaning speech.>®

There are many dialects in the Chinese language, and in general, we can classify Chinese
dialects into seven groups: Putonghua (Mandarin), Gan, Kejia (Hakka), Min, Wu, Xiang and
Yue (Cantonese). Mandarin is the official language of China, which is supposedly spoken
everywhere in China. The standard language is based on the Beijing dialect, and is mostly
referred to as the Northern dialect. The second one is the Gan dialect, which is spoken in the
western parts of China, near the province of Jiangxi. The third dialect is the Kejia, more known
as the Hakka dialect; this dialect is spread over Taiwan, Guangdong, Jiangxi, Guizhou and
beyond. The fourth one is the Min dialect, which is more spoken in the southern coastal
province, Fujian. This is also the dialect that has the most sub-dialects within the dialect. The
fifth dialect is the Wu dialect, which is spoken around the Yangtze Delta and Shanghai. The
sixth dialect is Xiang, which is mainly spoken in Hunan province. The last dialect is Yue, which
is referred to as the Cantonese dialect, as this is spoken in Guangdong, Guangxi, Hong Kong
and Macau.>’

All these dialects are spoken by Han-people, and they do not include the languages that are
spoken by the big minority groups in China, such as Tibetan, Mongolian and Miao. Even though
these dialects have many differences in pronunciation, they all use the same writing system.
For example, the word for ‘I’ or “me”, which is in written Chinese ‘¥ ’. In Mandarin this is
pronounced as ‘wo’, in Wu it is pronounced as ‘ngu’, in Min ‘gua’, and in Cantonese it is
‘ngo’.%® Linguists have divided Chinese into these seven main dialects, but, for example, the
Wu dialect includes the Shanghai, Suzhou and Hangzhou dialects. These are considered sub-
dialects: people are not able to speak the other dialects, but they are mutually intelligible, as

people in these cities are able to understand each other.>®

54 Bolotnikov, ‘The Many Dialects of China’.

% Groves, ‘Language or Dialect, Topolect or Regiolect’, p. 533.
% Van Dam, “Language or Dialect”.

57 Shan, ‘What are the Different Chinese Dialects?”.

%8 Shan, ‘What are the Different Chinese Dialects?”.

% Bolotnikov, ‘The Many Dialects of China’.
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4.5 Cultural Identity

As for this thesis, to clarify my terminology, I will use the term ‘cultural identity’. In much of
the literature | used, the more common term that [ have found is ‘ethnic’ or ‘ethno cultural’.
Especially in an East Asian context, , using the terms ‘ethnic’ or ‘ethno cultural’ seems to be
linked with implications of race. | am uncomfortable to use this as a label, since race is a widely
controversial topic among many scholars, and is almost impossible to define. Fenton & May
argue that race is nonexistent, and according to them in terms of biology, race is a ‘widely
acknowledged scientific falsity (there are no such things as ‘races’)’. First, this is especially
complicated to define people with mixed ancestry with a specific race. °° Second, in the Chinese
context, where the implications of race are even more clearly emphasized. In Chinese, there is
no word for ‘race’. The closest word to race may be Ffj% (zhongzt), (zhong: breed, seed,
species, and type; zu: ethnicity, lineage, and nationality). Lan argues that the scarcity of studies
on race by Chinese scholars may be because of political sensitivity, translation problems and
difficulties in comparing of distinct historical trajectories and cultural contexts between China
and the West.®! Since cultural identity is linked with beliefs in shared ancestry and a common
culture, and in order not carry the implications of race, it is in my opinion more useful to use

the idea of cultural identity, where people are classified in terms of a ‘shared cultural heritage’.5?

6 Fenton & May, ‘Ethnonational Identities’, p. 2.
61 Lan, ‘Mapping the New African Diaspora’, p. 3.
82 Joseph, ‘Language and identity’, p. 163.
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5 Chinese Heritage Language

In my theoretical framework, I have certainly seen a correlation between language and cultural
identity. For the following two chapters, | will research the correlation between the Chinese
language and Chinese identity of the Chinese diaspora of the Netherlands. 1 will combine a
literature review with my own research through interviews and surveys. | interviewed a few
Chinese schoolteachers and a principal of a Chinese school in the Netherlands. | have also
interviewed people with Chinese ethnicity, who were born and raised in the Netherlands. On
top of this, I have also conducted surveys, which were all multiple-choice questions; to people
that went to Chinese school in the Netherlands. The respondents of my interview and survey
are mainly from the Chinese provinces or regions: Guangzhou, Hong Kong and Zhejiang. Thus,
it does not come as a surprise, that the heritage language of my respondents were mostly
Chinese dialects such as Cantonese and Wenzhounese, and thus not Mandarin Chinese. Since
the Chinese schools in the Netherlands are mostly teaching Mandarin Chinese, this raises
questions about maintaining the cultural identity through Chinese schools. How are students
able to connect with their roots, by learning a language that they have no connections with? As
there could be a difference in how people with different dialect background learn Chinese, |
will divide the Chinese heritage learners by dialect speaking and Mandarin speaking in this

chapter.

5.1 Chinese schools in the Netherlands
Many children with a Chinese background attend Chinese language schools on Saturday in the

Netherlands. The first officially registered Chinese school in the Netherlands was established
in the late 1970s, and the Stichting Chinees Onderwijs Nederland (Foundation Chinese
Education The Netherlands), currently lists more than forty schools. According to this list,
Chinese schools exist in almost all major cities of the Netherlands.®® In other countries such as
the United States and Canada, the Chinese schools focus on teaching mainly dialects, and
initially this was not any different in the Netherlands.®* For example, the Chinese school Fa Yin
that is located in Amsterdam was established in 1979. This school has 550 students, and started
with teaching Cantonese classes. As the years went by, the majority of the classes were changed

to Mandarin, although they do still have Cantonese classes at the moment.% One of my

83 Stichting Chinees Onderwijs in Nederland.
64 Li and Juffermans, ‘Learning and Teaching Chinese in the Netherlands’, p. 102.
8 Chinese School Fa Yin.
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interviewees, the principal of the Stichting Haagse School (& %% ' 3 2#4%), indicated that his

Chinese school has around 200 students. He says that his Chinese school is funded by tuition

money and several donations, as the school is a non-profit organisation.®

According to the CBS, the majority of the Chinese immigrants came from Hong Kong and
Guangdong, where the official dialect is Cantonese.®’ It is therefore not surprising that most of
the Chinese Schools in the Netherlands taught the same dialect. But this has changed fairly
recently. This change from the Cantonese dialect to the Mandarin language, according to Li and
Juffermans, is due to the geopolitical repositioning of the globalized world system. There is
another reason, however: the changing migration pattern, since more recently there was a huge

wave from Wenzhou. %8

The main purpose of most of the Chinese schools is to teach the Chinese language and culture
and to build a community.%® As the principal states:

X FTE R AT B SR AE B TITIRN, B SRR B B B I 221, BN TIIHE
FHIAWPIH ;. FATHLES 2T B LR B AT R . JER, BRSSP SO T B
KbhZ, WEOHEMNAT T BAT A —Frag 2=/ ABAT 10 #es T BN #Z T
fiTpse.

“This school started in the church, in those years, moms wanted to learn Dutch, and because of
the noisy children, we decided to teach Chinese to the children in the upper floor of the church.
Later, because the children that came to learn Chinese increased, the church could no longer

accommodate. We then decided to rent one of the Dutch primary schools, with about 10
classrooms, to teach the children Chinese on Saturday.’’

One of the Chinese school teachers said:

PRAN AL B I P H SC A B T SR ANSEI W) A 1EfE A A i N JE AR RE 5 5
POE, XATRedi B T REFEMACREMME. HEERES R BEM T iE—
el g ) Ak,

% Appendix 9.2.

67 CBS, ‘Chinezen in Nederland in het Eerste Decennium van de 21ste Eeuw’.

8 Li and Juffermans, ‘Learning and Teaching Chinese in the Netherlands’, p. 103.
8 Stichting Haagse Chinese School.

0 Appendix 9.2.
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‘I think that in the earliest times, the most simple intention of starting a Chinese school in the
Netherlands, is to teach Chinese to people that were born in the Netherlands with a Chinese
ethnicity. This might be due to expectations of the parents that were from China, that were
hoping the next generation would be able to communicate and understand their ethnic

culture.”’®

Yet another Chinese schoolteacher said:

A RS AR K I B TR OGN, R TR kR LR
fiz.

‘I hope that the children that were born here acknowledge the Chinese culture, at the same time

be open about seeking jobs in this range.’’2
‘e EAE G A RN, KREFEM T, LR EREKRAE.

‘Because Chinese traditional culture is too magnificent, there is too much treasure, it would

really be a pity to throw it away.’”

Thus, the main reasons for the existence of Chinese schools in the Netherlands, as indicated by
those who organize it, mainly are the maintenance and teaching of the Chinese language and

culture for future generations of the Chinese diaspora.

5.2 Learning Chinese as a Foreign Language
With the growth of China’s political and economic power in the world, the demand for learning

Chinese as a foreign language has certainly increased.’* According to Nuffic, which is an
organisation that focuses on the internationalization of education in the Netherlands, there are
about 58 Dutch high schools that provide teaching of Chinese as a foreign language. ”®
Previously, students that took these Chinese classes, could only do the normal school exams.
However, since 2018, this is also part of the Centraal Examen, which is the final exams of Dutch
high schools.”® There are also several universities in the Netherlands that provide Chinese

language and culture majors. Such as China studies at Leiden university, Oriental languages

1 Appendix 9.3.
72 Appendix 9.4.

3 Appendix 9.3.

74 Lan and Hancock, ‘Learning Chinese in Diasporic Communities’, p. 3.
5 Nuffic, ‘Chinees in het Voorgetzet Onderwijs’.

6 Visbeen, ‘Chinees Leren?’.
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and communication at Zuyd University of Applied Sciences and Trade management Asia at

Rotterdam and Amsterdam University of Applied Sciences.”’

5.3 The Chinese Heritage Language
According to Duff, learning a heritage language, which is their first language, usually starts at

home. The use of this language is in daily interactions with family and other people in their life.
It includes not only language used in their daily communication with people, but also through
a variety of oral activities, such as songs, rhymes and stories.’® According to Li, heritage
language learners develop their language proficiency by various semiotic resources, through
engagement with other people but also by mass media and online engagement. Thus, learning

the heritage language, but also the culture, can take place outside but also at home.”

According to Lan and Hancock, motivations for learning your heritage language in the Chinese
diaspora are influenced by various factors. As the Chinese diaspora has been facing
discrimination and social pressure of being able to speak the dominant language, they inevitable
suffered heritage language loss. However, in some contexts, the loss of the heritage language
by older generations may have resulted in the younger generations aspiring to revitalize the
heritage language. They also state that some Chinese diaspora families indeed are successful in
maintaining the heritage language. However, families or perhaps individuals that were
unsuccessful in maintaining the language experienced shame and regretful feelings. The reason
for not maintaining the heritage language is usually the need to integrate in their current
environment by learning the dominant language and culture.®’ As such, attempting to maintain
the heritage language can even differ within one household, where this can be different in birth
order, where the older sibling will more likely retain the heritage language compared to the

younger siblings.8

According to Duff and Doherty, the individuals that we classify in the group of Chinese heritage
learners show remarkable differences, since they are all from different regions of China and

speak different dialects.®? Thus, the Chinese in Chinese heritage language is something we

" Geledraak, ‘Chinees studeren aan universiteiten en HBO in Nederland en Belgié’.
8 Duff, ‘Language socialization’. p. 28.

8 Li, ‘The Invisible and the Visible’, p. 246.

8 Lan and Hancock, ‘Learning Chinese in Diasporic Communities’, p. 16.

81 Lan and Hancock, ‘Learning Chinese in Diasporic Communities’, p. 19.

82 Duff and Doherty, ‘Learning “Chinese* as a Heritage Language’, p. 149.
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cannot specify with one language or dialect. Nowadays, this often refers to learning Mandarin

by learners of Chinese ancestry, whose home language may or may not be Mandarin.®

According to Duff and Li, the majority of the dialect speakers have switched to Mandarin
Chinese, since it has a wider community and has received governmental, and societal support
over the years.3* According to Polinsky, it is hard to compare heritage language learners with
native speakers. These learners are more likely to be better in comprehension than production,
and thus are better in listening than speaking, and it is unlikely that they will reach native level
in their heritage language. However, they do have the advantage of a native pronunciation in
their heritage dialect.® According to Hornberger and Wang, heritage language learners have
familial or ancestral ties with the language, which shapes their self-perceptions, positioning and
interactions.®® Even though many linguists have noticed the similarities of the Mandarin and
Cantonese languages, according to Wu, students that are able to speak their Chinese heritage

language have undoubtedly struggled with learning Mandarin Chinese. &

Wu further notes that many students that speak a different dialect at home are motivated to learn
Mandarin Chinese partly for economic reasons.® These socioeconomic motivations include the
desire to do business with Chinese speakers or obtain employment in the Chinese speaking
world.2° Besides, Wu states that the reason for learning Mandarin is a way to improve their own

dialect, and thus be more connected with their families and people in the Chinese community.*

Learning Mandarin as a Cantonese dialect speaker of the sole motivation to connect with your
roots seem to be strange at first glance. When we put this in a different context for comparison,
for example: a Portuguese speaker that is going to school to learn the French language. However,
according to Duff, it is much more logical if we put it in sociocultural context. For example, if
the Cantonese speaker is located in a non-Chinese speaking area, where the education of their
own heritage language, Cantonese, is not available, it makes much more sense to indeed learn
Mandarin to get in touch with their roots. Since people, in this situation, are more looking for

‘what is available’, and not for ‘what is desired’.®*

8 Duff and Doherty, ‘Learning “Chinese* as a Heritage Language’, p. 152.
8 Duff and Li, ‘Negotiating language, literacy and identity’.

% Polinksy, ‘Heritage Languages and their Speakers’, p. 7.

8 Hornberger and Wang, ‘Who are our Heritage Language Learners?’, p. 6.
87 Wu, ‘Re-envisioning Heritage Language Education’, p. 207.

8 Wu, ‘Re-envisioning Heritage Language Education’, p. 208.

8 Duff and Doherty, ‘Learning “Chinese® as a Heritage Language’, p. 155.
% Wu, ‘Re-envisioning Heritage Language Education’, p. 208.

%1 Duff and Doherty, ‘Learning “Chinese* as a Heritage Language’, p. 157.
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5.4 Meaning of ‘Chineseness’
As for many terms in this paper, there are also many problems that researchers have encountered

in defining ‘Chinese’.?? In the article of ‘On Not Speaking Chinese’ by Ang, a professor of
cultural studies in Australia, she refers to herself as trilingual, being ethnically Chinese and a
speaker of Indonesian, Dutch and English. She did not have a connection with her mythic
homeland, because she was born in Indonesia and later lived in the Netherlands and Australia,
but she was constantly being confronted by non-Chinese people about her ‘Chineseness’. This
was mostly about her lack of Chinese proficiency, but also about how people defined her. Ang
was not seen as Chinese in China, but neither was she seen as Australian in Australia or Dutch
in the Netherlands.®® This situation of Ang, is often seen in my research, and thus is by no means

a unigue case.

One of the Chinese School teachers states this about her students:

AT E I N H R — DA 22 A R E A TR R E N, (LR A
SV N, RO R TE A 7 22 A A FARAT.

‘I think that they think they are a Chinese person that is stuck between the Dutch and Chinese

culture, because they know that they will never be recognized as Dutch by the Dutch society.”%

The motivation of heritage learners is thus often stimulated by how they are defined by others,
and thus are aware of the fact that they are lacking in a language which should be part of their
heritage of being Chinese, which is usually based on assumptions and stereotypes of what
people think it means to be Chinese.® According to Duff and Doherty, learning the heritage
language comes with complexities, since the ‘Chineseness’ and Chinese heritage are terms that
are not fixed, but rather problematic, ambiguous and elastic.? Since the terms ‘Chineseness’
and Chinese heritage are often used by the Chinese heritage language learners not in a way to
describe themselves, but rather as a definition that they are being labelled by people outside the

group.®’

92 Wong, ‘Diversity and Difference’, p. 317.

% Ang, ‘On Not Speaking Chinese’, p. 30.

% Appendix 9.2.

% Duff and Doherty, ‘Learning “Chinese” as a Heritage Language’, p. 154.
% Duff and Doherty, ‘Learning “Chinese” as a Heritage Language’, p. 153.
%" Duff and Doherty, ‘Learning “Chinese” as a Heritage Language’, p. 154.
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5.5 Imagined Communities
In the well-known interpretation of Benedict Anderson, imaged communities are individuals

that are part of a nation, whether big or small. They would never meet, know or hear most of
the people, and thus they imagine that they are part of a community.®® According to Ang, the
proficiency of an individual is seen as an important signifier to how people in the diasporic
communities identify themselves.® However, according to Oriyama’s research, the level of
proficiency of people’s heritage language is not related to the cultural identity or the group.®
According to Francis, Mau and Archer, imagined communities can have a big impact on how
people want to learn the heritage language and how they imagined to be identified.%

As | mentioned before in chapter 4.1, being part of a community has to do with distinguishing
yourself from others. This is certainly true for Chinese heritage learners: it has to do with social
belonging, wanting to be part of a community, and thus defining themselves to create a distance
between the Chinese community and non-Chinese communities. However, the imagined
Chinese communities are internally separated between Mandarin-speaking students that learn
Mandarin and those from Chinese dialect-speaking students that also learn Mandarin. As for
the Mandarin-speaking students, this is mainly because they wanted to be more integrated into
their own existing community. For example, Wong states that students wanted to make their
family proud and not be an embarrassment. Another reason would be not being able to

reproduce and maintain the Chinese language in further generations.%?

Norton calls learning the heritage language an investment, where the learners reorganize their
identities and relationships through learning a second language. She argues that these
investments expand symbolic or material resources, which thus increases the value of a cultural
capital of an individual in the social world. According to Norton, this investment is related to
the imagined community that Anderson wrote about: the learner of the heritage language
envisions him or herself in a specific society. On the one hand, the imaged community is where
the learner has similar life experiences with other members of the linguistic community. On the
other hand, the learner reminds him or herself of their ideal selves and how they want

% Anderson, ‘Imagined communities’, p. 6.

9 Ang, ‘On Not Speaking Chinese’, p. 30.

100 Oriyama, ‘Heritage Language Maintenance and Japanese Identity Formation’.
101 Francis, Mau and Archer, ‘Speaking of Identity’, p. 206.

102 Wong, ‘Diversity and Difference’, p. 322.
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themselves to be.%According to Wong, development of one’s heritage language from a dialect
does indeed benefit their ethnic sense and cultural identity.'® The changing socioeconomic
world and the expansion of the global marketplace have created a need for people that are able
to speak other languages other than English. Heller even states that understanding other
languages has been linked with the idea that knowing languages is a way to control and have

access to economic resources.®

According to Wong, who designed an ethnic identity development model, the attitude of
heritage language learners develops from ethnic ambivalence/evasion to ethnic emergence to
identity incorporation. Thus, the cultural identity of heritage language learners is influenced by
both economic and cultural aspects.?® Thus, the dialect-speaking students aspire to be more
international and different by learning Mandarin, to distinguish themselves in the global
markets. As such, they are attempting to become members of the ‘dominant’ group, by putting

themselves on top and being ahead of others.2’

This construct, of how the Chinese heritage language learners are structuring and restructuring
their own cultural identity, is according to Wong defined by versions of modern, transnational
and intercultural experiences. Wong argues that the diaspora represents the identities serving as
a bridge between cultures: it is not the place that is relevant but rather the link between them.%
Where the term 4% (huagido), as mentioned in the introduction, fits perfectly in this context.
The origin of this term refers to the Chinese overseas (hud), that acted like a bridge (giao) to
bring overseas knowledge back to China.’®® Kanno and Norton even state that the term of the
cultural identities of heritage language learners must not only be understood in the real world,

but also in terms of possible worlds that will be created.**

103 Norton, ‘Identity and Language’, p. 10.
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5.6 ‘Chinese’ Language
Many diasporic communities use different Chinese dialects than Mandarin Chinese in their

daily communications. This all depends on which part of China they come from, and it is even
true to a certain extent of different Chinese writing systems. After 1949, China reinforced a new
law and changed the traditional writing system, which was derived from the classical Chinese,
to simplified Chinese. However, in the autonomous regions Hong Kong and Taiwan, the official
writing is still until this day traditional.1!*

Li and Koda have argued that the amount of Chinese that is spoken at home by family also has
a big impact on the level of Chinese heritage learners. The support in Chinese language was
especially useful for the children’s Chinese’s oral vocabulary knowledge. The outcome of their
research is that the support of Chinese language and literacy has a positive impact on the
children’s acquisition of literacy skills, not only in Chinese, but also in the dominant language
of the country. LU and Koda indicate that most of their research subjects gave this Chinese
language support, mostly by having a fair amount of books in both languages. Another good
way to give language support was by just speaking to the children in Chinese, but especially

giving support and time for their homework for the Chinese heritage schools.'*2

Chinese heritage learners struggle with many aspects in learning the language. According to
Luo, many Chinese heritage learners have been struggling with anxiety while learning the
language. In her research, she divides the Chinese heritage learners into three groups: learners
with Mandarin background, learners with other Chinese dialect backgrounds and learners
without any Chinese background. Their anxiety levels differ with the different backgrounds of
the students, and even the aspect of what they struggle with also differs.!*® According to her
research, generally, writing was the most anxiety provoking with learning the Chinese heritage
language, compared to listening and speaking. One of the factors for this anxiety was the fact
that non-Chinese heritage speakers identified them with Chinese, and being able to speak the

language.'*

Especially students that never spoke Chinese at home had high levels of anxiety while learning
Chinese. On the basis of their physical appearance, both teachers and classmates had high

11 Lan and Hancock, ‘Learning Chinese in Diasporic Communities’, p. 3.

12 Lii and Koda, ‘Impact of Home Language and Literacy Support on English-Chinese Biliteracy Acquisition
among Chinese Heritage Language learners’, p. 211.

113 Luo, ‘Chinese Language Learning Anxiety’, p. 22.

14 Luo, ‘Chinese Language Learning Anxiety’, p. 26.
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expectations of them.® Since they could obviously not meet those expectations, having to
speak Chinese in class caused them much anxiety. Learners with Mandarin background had
more anxiety when it came to writing Chinese. This was mainly to the fact that while they spoke
the language, they saw themselves as lacking Chinese writing skills. When it came to writing,
students from a non-Chinese background had lower levels of anxiety, precisely because the
proficiency gap between non-mandarin speakers and mandarin speakers was smaller in that
area. Thus, most of this anxiety was created because of perceptions of different values of how

their proficiency was supposed to be in terms of their identities related to social demands. 16

The reason why learners with a Mandarin background have less anxiety in speaking is because
they are already exposed to the language by speaking and listening Chinese at home. According
to Luo, dialect speakers at home have no advantage compared to learners with no Chinese

background at all, since they both are not exposed by the Mandarin language at home.*’

Wen has shown that there are different factors of motivation to learn Chinese as a heritage
language. The first one is purely an internal motivation, because they think it’s ‘fun’ to learn
Chinese. The second one is the global significance of the Chinese language, such as job
prospects and traveling to a Chinese-speaking country. The third, interest in Chinese culture,
most likely because of media.''® The fourth one was related to language achievements and the
expected efforts that they were supposed to have. Fifth factor, appreciation of their own culture,
being able to socialize in their community. Last one, motivations to fulfill their academic

requirements, understand the importance of learning Chinese.°

According to He, learning the Chinese heritage language also depends on the origins of the
group, the evolution of their historical situation, their present life and how they project and
perceive their future. For example, according to Chang, most Chinese-Americans were located
in Chinatown, which creates some sort of belonging and social pressure. However, nowadays,
many ethnic Chinese people live in diverse locations, but they do define themselves and are
defined by others, because of their physical appearance with their ancestral homelands.'?° Thus
according to He, motivations for learning the Chinese heritage language are influenced by time,

115 Luo, ‘Chinese Language Learning Anxiety’, p. 27.

116 Luo, ‘Chinese Language Learning Anxiety’, p. 35.

117 Luo, ‘Chinese Language Learning Anxiety’, p. 36.

118 Wen, ‘Chinese Language Learning Motivation’, p. 341.

119 Wen, ‘Chinese Language Learning Motivation’, p. 342.

120 He, ‘Toward an Identity Theory of the Developments of Chinese as a Heritage Language’, p. 18.
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space and identity. ?* As such, Child learners can be very different from someone that is an

adult.??

121 He, ‘Toward an Identity Theory of the Developments of Chinese as a Heritage Language’, p. 18.
122 He, ‘Toward an Identity Theory of the Developments of Chinese as a Heritage Language’, p. 21.
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6 Results

In this chapter, | am presenting my results of the three types of researches | have done to find
if there is any correlation between the Chinese language (Mandarin) and cultural identity of the
Chinese diaspora of the Netherlands. | have divided this research into surveys to reach a bigger
group, and conducted two types of interviews. The first one is an interview to four Chinastudies
students, where go further into the questions of my survey. The second interview is to three

Chinese school teachers and one Chinese school principal.

6.1 Results Survey
I conducted a Survey of 100 young people that have a Chinese background, but are born and

raised in the Netherlands. | have asked them 10 multiple-choice questions, and presented each

individual question into charts.

Question 1
What dialect/language do you speak at home?
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Chinese Mandarin  Chinese Cantonese Chinese Dutch Other

Wenzhounese

Other answers were Dutch and Cantonese, Mandarin and Cantonese, Hakka dialect, Enping

dialect and Yunnan dialect.
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Question 2
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Did you went to Chinese school?

Yes, | learned Mandarin Yes, | learned Cantonese No

Question 3
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How many yeard did you went to Chinese school?

12 12
8
I 7 6 I .
1 2 3 4 5

55

6 or more
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Question 4

Why did you choose to study Chinese?
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One respondent answered with other: | thought it was interesting, and | was obligated to go
because of my parents.
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Question 5

Did you improve your Chinese proficiency or learn more
about the Chinese culture?

80
70
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30
20

10

Yes Nee

Question 6

How high is your Chinese proficiency?
30
26
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20

18 17
15 15
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Question 7

Did learning the Chinese language help you to be more
connected with your Chinese family/friends/relatives?

80

72

70

60
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10

Yes No

Question 8

How do you define yourself?
>0 46
45
40
35
30
25 23
20
15
10 7
5

' m B 3
. ]

Dutch Chinese Chinese and More Chinese More Dutch than Other

Dutch than Dutch Chinese

One respondent answered with Thai and Chinese, and two answered with having an identity

crisis.
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Question 9

If your Chinese proficiency was better, do you think you
would feel more Chinese?

70
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Yes No

Question 10

Did you ever experienced any conflicts or anxieties with
learning Chinese?

60 57
50
40
30
21
20
12 10
10
. 0
0
No Yes, because of Yes, because of  Yes, | thought it was  Anders, namelijk

pressure to perform expectations of my difficult
well community



Although, 56.38 percent went to Chinese school for 6 years or more, the majority of my
respondents were only able to speak or listen and not write or read Chinese. | assume the
majority of the people never write or read any Chinese after they finish Chinese school. As in
my own experience it is difficult to memorize even by learning it on a regular basis, it would
be even harder to remember without using it. Although, most of the respondents are only able
to speak and listen, the majority of the respondents did feel that learning Chinese made them
more connected to their family, friends and relatives. As such, about 64 percent of the
respondents thought that having a higher Chinese proficiency would make them feel more
Chinese. As the majority of the respondents, 46 percent felt they were half-Chinese and half-
Dutch.

6.2 Interview results Chinese students
| have also interviewed four Dutch born Chinese students that studied Chinastudies, since this

was their own decision and not the same as going to Chinese schools when they were younger.
| asked them six questions, and divided them as R1, R2, R3 and R4 (R=Respondent).

The questions were:

1. Which language/dialect do you speak at home?

2. Why did you choose to study Chinese?

3. In what way did learning Mandarin (which is a different Chinese dialect that you grew
up with) made you more connected with your roots?

4. Do you think learning Mandarin made you feel more Chinese or more connected with
China or your Chinese family/friends?

5. Would you identify yourself as more Chinese or more Dutch?

6. Did you ever experience any conflicts or anxieties with learning Chinese?

The complete answers to my interviews can be found in the appendix, since | will only give a

summarize for my results in this chapter.

R1, spoke the Cantonese dialect at home, and her main purpose of studying Chinese was more
for economic reasons. She says that learning Mandarin did not make her feel more connected
with her roots nor did it with her family, since she speaks a different dialect at home. However,

she does think it makes it is easier for her to speak Mandarin, for example, ordering food while
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traveling in China. She also identifies herself as Dutch and did not feel any anxieties or many

conflicts while learning Mandarin Chinese.

R2, also speaks the Cantonese dialect at home, and learned Mandarin because of social
belonging. She said she felt ‘out of place’, while traveling in China. She does feel connected
with her roots by learning Mandarin, however she did not feel like she connected more with her
family, since she also speaks a different dialect at home. She felt like she had certain Chinese
habits and beliefs, though she did feel like she did not belong while traveling in China. She also
feels like there were more expectations with learning Mandarin due to the fact that she already
speaks Cantonese. At the same time she thought it was frustrating to learn a language that
sounds a bit different than her dialect, but at the same it overlaps.

R3, speaks Dutch at home, and wanted to learn more about her background, because she felt
like she did not have much knowledge about her Chinese side. Another reason was because she
felt like Mandarin would be very useful. This respondent did feel more connected with her roots
and her Chinese family by learning the language. However, she would still identify herself as
more Dutch than Chinese. She did feel stressed sometimes during the study, but it was not
specific because of the language.

R4, speaks the Wenzhounese dialect at home. She started with learning Chinese for economic
purposes, and although she is still glad that she chose to learn Chinese and finished her bachelor,
she did switch to a different major. This respondent felt like she has more of an understanding
to the mindset of her family, and she certainly feels like she is more connected to Chinese
people. She especially feels like she has more of a social belonging while being able to
communicate with Chinese people in Chinatown or while traveling in China. Although she
thinks that her Chinese is not near to perfect, she does identify herself with 62 percent Chinese
and 39 percent Dutch. Since she gained a much deeper knowledge of the Chinese culture, and
all though she was influenced by the Dutch culture, it never felt like it was part of her. She did
experience anxiety while learning Chinese, however this was also not because of the language
but more due to the fact of the high expectations of her parents growing up.

6.3 Chinese identity?
Many of my respondents of my survey identified themselves with being one part Chinese and

one part Dutch. Also, in my interview with the 4 four students, two identified themselves being

more Dutch, one respondent identified herself part Chinese and one part Dutch and the last
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respondent identified herself being more Chinese. However, it is also interesting to see the
views of the Chinese schoolteachers and a principal of the Chinese schools. Especially, because
these are mainly first generation Chinese people that migrated to the Netherlands, and were
born and raised in China. I will you show you some of the interesting answers of my respondents,

while the complete interview is shown in the appendix.

One teacher said:

MATEBRATEN . AT RIES . B4, 2B CORE IR 25 @m0
(IERIRIEIE=S RN o e W i e o M

‘They are more like Dutch people. Their use of language, way of thinking, habits (eating habits

are mainly influenced by family), their requirements and learning style are also Dutch.’1%3

Another answered ‘&% A’ to my questions if her students are more Dutch or Chinese. This

translates to “banana-person”, which refers to someone with a yellow skin but is white on the
inside. She means that her students have the appearance of a Chinese person but act as someone
that is Dutch.%

However, the principal of the Chinese school said:
FRAFRX L A AETTIR S S P R = N AR 2P SR EART E A

‘I think that these students are like Dutch people when they start learning Chinese, but after a
few years of learning Chinese they are more like Chinese people.’?

Another teacher answered:

CEAERAT N L, AR T ARG AN, (ER AT SIS T 2 SR e
FrE AL

‘In terms of social behaviour, | think that these students are more Dutch, but their daily customs

are more inclined to Chinese people.’?

123 Appendix 9.3
124 Appendix 9.5.
125 Appendix 9.2.
126 Appendix 9.4.
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However, they do think that students with higher proficiency of the Chinese language are more

likely to feel Chinese.
CEIRFE R, T ICHE T KA B 5 A R0 F ) Sy A B e A R K

‘In my opinion, students with a higher Chinese proficiency have more of feeling of having a

Chinese identity.*?’

Although, the majority of the Chinese Dutch of the younger generation do identify themselves
as part Chinese and part Dutch. The results of my interviews with the older generation do view
these younger people more as a Dutch person. However, they do think that having a higher
Chinese proficiency makes a person more Chinese. Perhaps, this is correlated with the different

views of how they define the Chinese identity.

127 Appendix 9.2.
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7 Conclusion

In my secondary literature research, | have certainly found that there are aspects of correlation
between language and identity. In this context, the language acts as representative symbol, this
is especially the case with dialects. The Cantonese dialect acts as an indicator for groupness in
Hong Kong, where there are political tensions with mainland China. Thus, this Chinese dialect
has given the people in Hong Kong a sense of cultural identity. Since they position themselves
as being different from the ‘other’. However, as I mentioned earlier, the correlation between
the Chinese language and the cultural identity of the Chinese diaspora in the Netherlands is
much more complicated. Since the Chinese schools on Saturdays, high schools, universities and
other educational organizations in the Netherlands are teaching Mandarin Chinese, while the

majority of my respondents are Chinese dialect speakers.

My research shows the majority of my respondent went to six or more years to Chinese school,
it was surprising that 26 respondents, which was the biggest group among the other answers,
could only speak and listen, and not write and read Chinese. The reason may be that they do
communicate in Chinese at home, but do not try to maintain their writing and readings skills
after leaving Chinese school, since 78 respondents only went to Chinse school because they
were obligated to go by their parents. Thus, this may influence these young Chinese Dutch
people on how they view language that is being associated with their own culture. They may
think that being not able to speak Chinese, means simply that they thus are not Chinese. As
such, 64 respondents replied that they did think they would feel more Chinese, if their Chinese
proficiency was higher. In some way, | do think there is a correlation between language and
cultural identity. However, in this case, this only goes to extent where people only are able to
speak and listen, and are not on a very high level in writing and reading the language. However,
| found that most of my Cantonese speakers went to Cantonese school, where the complex issue

of a dialect speaker learning the Mandarin language does not exist in this case.

In the results of my interviews with four Chinastudies students are very broad, as it was hard to
draw a line to answer my question. Since they were all students that already graduated
Chinastudies or are in their final period of graduation, | do assume that the level of their Chinese

proficiency in speaking and listening as well as writing and reading are on a high level.

My first respondent did not feel any more connected to China or any of her Chinese family,
relatives and friends by learning the Mandarin, since she only speaks in Cantonese with them.

However, learning mandarin is related to economic prospects for this respondent. This also
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came back in my secondary literature research, where dialect speakers that learn the Mandarin

language are indeed more interested in the economic prospects of this language.

My second respondent did not feel that learning Mandarin made her more connected with her
family, because she also speaks Cantonese at home. However it did made her feel more
connected with China and other Chinese people. This was mainly because, she felt like she did
not feel like she fitted in the picture of the society. | have also found this in my secondary
literature review, where heritage learners, imagined themselves to be in a specific place in
society. Where the motivation of learning Mandarin as a dialect speaker, is mainly because of

social belonging and what they imagined themselves to be.

Although my third respondent does speak Dutch at home, learning Chinese did made her feel
more connected with her roots and her family. She wanted to find more about her background,
perhaps this interest is aroused from the lack of Chinese language that she speaks. However,
she did still felt more Dutch than Chinese. In this case, because she speaks Dutch to her family,

this respondent is less relevant for my research.

My fourth respondent, did say she felt more Chinese, after learning Mandarin. Though, this was
only to an extend to her own circle, since she did not feel any connection with the ‘Chinese-
Chinese’ people that are living in China. Though, it was also noticeable that the Chinese school
teachers and principal viewed their students more Dutch than Chinese. Thus, it may be good to
mention, that the individual views on what a ‘Chinese identity’ is, may differ from person to
person. In my opinion, these results are very broad, however, | certainly see a correlation
between learning Mandarin, as a dialect speaker, and their cultural identity in respondent two,
three, and four. In general, my four respondent did feel more Chinese after learning Mandarin.
However, most of them did not feel more connected with their Chinese family, which is not
surprising, since they speak a different dialect or language at home. Thus, choosing to study
Chinastudies, as a dialect speaker, seems like something that is mainly because of structuring
and restructuring their cultural identity, as | also mentioned this in my secondary literature
research. In this case, it is about social belonging, and what they think is expected by others and

fitting in a specific society.

With my research, I will be adding to the existing discussions about the correlation of language
and cultural identity of Chinese diasporic communities, especially of those that are mentioning
the issues of a dialect speaker. Since, many of my respondents of my survey and interview were

Cantonese dialect speakers and also went to Cantonese school. This may also be interesting for
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future research. Since they might have a strong feeling for their Cantonese identity, opposed to
the Chinese identity. It would be interesting to go deeper into this, and compare the Cantonese
identity perhaps with other Chinese dialects communities. While most of the existing literature,
focusses on mainly countries, where the Chinese diasporic communities are most likely bigger,
such as the US and Canada. | did not found any academic researches that are related to the
Chinese diaspora of the Netherlands. Thus, it should be noted, that my research cannot be
generalized. Especially, since this research is only an exploratory research, in which | only was
able to do research among a small group of people. Thus, it is hard to draw a representative
conclusion to this research question. However, my research could serve as a start to future
researchers that are related to the correlation between the Chinese language and cultural
identities of Chinese dialect speakers.
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9 Appendix

9.1 Interview questions teacher/principals of Chinese schools in the Netherlands
(English/Chinese)

Hi,

| am a Chinese studies master student at Leiden University, and for my master thesis, 1 am
researching the correlation between Chinese language and the Cultural identity of Chinese
people born in the Netherlands. (huaren/huayi) I am looking for Chinese schoolteachers,
principals or other people that are related to these organizations, who are interested in sharing

and teaching the Chinese heritage language and culture. | would be very thankful, if you could

answer these few questions for my research.
&,

o — At TR o E W LR AR, ARSI BV S, JCREIE T
A FAEwr = AR R E R, IF RS S B SR B A F ok &R . K
(R0 B R OB AR IR R S S N, e RO B
AR FA S BN NSHLUH RPN BHER2Ys, HEREZE LU .

Chinese school teachers
W SO BT

What is the purpose of having Chinese schools in the Netherlands? (Think about economic
reasons/social ~ belonging/social  support/political ~ reasons/language  and  culture

learning/community feeling)

W A B SCERR I AT 42 GENESE . Hhe . BUfR. STHDLUKR )R I
Ji T BEAT 70T

What do you think the reason is for students (or their parents) to learn Chinese?

W I (XRE) 57 2] v ST SR BRI TR e ?

Why are you interested in teaching Chinese language and culture?

A S x PR S S A O ?
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Do you think the students feel more Chinese or Dutch?
URESE L Ll P NS S T EP N

Do you think learning the Chinese language has impact on their cultural identity and how they

define themselves?
TEIBE K, AR 2218 15 2 =2 A XA T S Ak B 4 DA K S 3\ 8] 77 A 5o 2

Do you think that students with a higher level of the Chinese language have a stronger feeling

for their Chinese identity?

FERSE AR, T OGE /KPR 2 A2 70 A [N B B 0y A 5 v A [R] k2
Chinese school principals + above questions

AR

How did this school start? How did it develop overtime?

T X P B an T G Jp e 2 JF BB RE— B8 K e 2 INAE ?

How are Chinese schools funded? (non-profit? Chinese Embassy?)

W A SCER B RIR FERAT 4?7 (AEERIH SR EAELE BT 8D
How many students are there in this school?

TE R IAE AR R — 3 2 b

What is the average grade that students stop with going to Chinese school?

5 R R 2 M A — AR VR B a5 AR TP SO I 52 2 2

Do you also learn students about Chinese culture? If yes, how?

TR mREA 2T ESC? WRE, RLVEFERIIRSCEL?

9.2 Answers Chinese school Principal

LG M AEfR 22 AP SR BIWIE A GENEE. the. BubG. SULBLLIHTE
RO BT 38D

B AEA 22O SCER A B R AR T LU RGN ) R A
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2. B NN Z T (SCBE) S22 H SO R R WL ?

B BAANEERS /NI £ 75 2 o ST R DR SCRESIR BERARATIY, SRRBOR #1542
R SCRA S DR ABAT T PR ST, A8 T i BE 22 (10w [ 9 5 S AE

3. A X B 5 SRR O ?

e PO R ETE F SR B B IO R A R AN A for 22 A R KK SR 1 o A
S A o

4. AR S A R R N

Brs POAFIX LA EAE TR o) OO BR T 2N AR 2 S0 BR P E A
5. FEIEAE K, SRR 22 AR I 5 2] R AT TR SCAE B A BLR B3 A N )= A R i 2

B AERE R, XA 2ETE A5 SRR ATT A ST B 43 AL B 3 DN [R] 7 AL S 15
PRSI R AR AR CORAT 2 EES, MG o e 2 I 228 i, 24—
WM/ M A N R 2N BEEFR I, /4 188 SRR .

6. FEIEFE R, T30 AT 1 22 A e A e e [N B 43 A B v A R JR
B AWEK, PO F AR R I 22 AR F A BN B A 5 s 1A R
T AR WML Z 7 HEA? WRE, 2 LB ASEIL?

& WBHGZ TP E, B AR 2 BRI TR S .

8. 1 IR IX I A MR A el G I 102 I EL/EAE — B A J 2 BAE 2

B XPTERRT S RAEBSTIHEN, HELRER B B A4 208, POV T
LSSV BTl 21 Bk EXFANTIP S Jak, BRSP4
BHOKNZ , B OHFIAT 75 BATHE—Prfr /AR AATT 10 BT 2N E
ZrAIH .

0. I BLE e h— ST & 2 2
2 TR S 4
0. ¥ b SC R SR R TR A A7 BRI B h [E A )

B ORI B G ORIE B A R LR ARG N RS, R ANEE
FIZHZ.

L 35 AR 2 B 2 — e T LR 2 DR A5 LR AE P SR i 4 3] 2
B RBUCAAE AN FENFEL UG U IR P SCAR 2

9.3 Answers Chinese school teacher 1
L. iF RAER ZB) P SCER VI E A 4?7 GENGTF. 4. Bus. AL EHE

ST AT 704
B BAAJHEAT 1 I3 b S B B 0 SR AN S T2 A8 - ARAE A AR i R N R ARRE
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FPE, XA REIRE TORE R ACREEN IR .. A B ECRE S 2 At BT T
S H QMRS EE T EAMIRIA SN . XAIEE TR, i
RO S, AR A R BOR . e R BRI A, ROV AR R
FORE X R R B P E BTN S I A AT 5 s RS BT R 5 A A
RAERST NIRRT, BRI CARERE W ER, HEEighh 8+
KRR L AU S R A 3 T o B A DG AN AT AL ) B k2D S AN
PRt LRI, AR WA EOm P EEY, KEFRESIOEMIANA . 1
i, A SCHIE ST AR e ) 1 A SCHROAR I AME . KD B SXKIE T 20 B SO 7 2
POBERIHE, CAMGRN Tk 7L E S, RN Ay B8 O RER — F R I
WAERNTRE. ABRMIREPAZ - SEEZPERIMFEN L, NEEEANRFEAD
MESCA TR M A E T, EAIRZ B O RR N LE TR R IEE T AR RIR E 1
AL

Hit, PR OB, AU SRS, RO LSk T AR
s AN THEZ R ETR, B 7 SURR, EAESHEFER. SR G R
RGBT, FF32 38 1 E E S5 B R EAL ORI EAE . BRSNS
2, WRAE . FREMTES PSS E A S N SCERRE NN, B
ALY HSK 15, DA B R 2 S AN AR I N 5 AE 5 BRIP40
AR PO 2B IR AR 5 AN, ik S SR 7 AT HRCK I
ko A AR NGR I T AR, REZ X INE. N2 A A4 EAME
MIN AR T AR . Keam B 2B WA AN T IAT 81, BN 1 SCAG % 7
Ho

RN AR N AZ AT BRI . BEE S T EBUF S 3R & 1F, ATkt
St N AUE N E BRI, WEART A RO BOR, 25 IS LT
FBE R EBUF T HERIPCERE, 5 R SO R A

FCEER S B EBUG I BT KR N ARB AN, A 0 A e TS 5744 H YRR
A2 o

MFREAIMFEKME, TRZEITCERRE, GHE. BRI, £ HERR
A 8 5 AT 1

2. WA T (SCRE) S22 AR ST SR AT MR 2

% 1, BT EEGRSHERES, 5 EFAEEICRES.
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2, BT —MEFAxRGH. JUHEDGE, EFN ) H B, P E XL
MiHmEZ, e CNA TR

3, FHEISCALREIHGIR, BETLTT, ARt F VM T EARAERE R E

. FILAEZA

3. A XS T E ST A O R ?

e BRI, ZHHIIFBT AN, WK T I SRR R 2T
SCEEREH I FOMAE R, FIERE I A BRN, W REERIN. ERE MR, B
DAL, B o ARPEREUSCA TR IIRGES LB, #EF KIS EIEEn. IF
P KA BARF I AF I FFRON T AR ENE AL R, BLE T IRE R
DRI Z A 1R PR AR

BABRPENGER, EAEZANERETA K, RMAKREELN . JPOVER
V2 NS5, SHX R AR TR AR S E A A . 37
BXEMEM LS HEENXA, RETRERIAREE. N TIEZ T F2.
L BOTAEE SR RE T B BB AEETR, SR DR R A R K T 2Ok %
MR e, MOBEIR A, BN BE R, HEEMK, 20BN BT
b, MSZHEAARSHATE, JSaNaRHE T, gLEES @ EA RS %
HER EAL TR

4. iR A AR ISR 22N ?
B MATEAR G 22N AT E S . B4, I CRB IR 2R ER
i), ABATRESR . 2 207 At e g = 3

5. FEREAR, AR LR I 22 XA T ST AL B 4 BLR B 3 N (R P AR R i ?
e ARG 22 M ARRKOR I 748 R 2 B0 A8 AT SCA B A B A A ] o KR
11 B AR M AR OE B ot ie 3N, 52 S N 2208 R R 2l AR 231, IR A
AT S B3 5 B e A ATRETIOR, BEATEWINT, JTHAAF
R 250 B QRS 550 = AR A 5K IX I 2 AR IR . BEAS 2 4lDeE 1 v
BRI N B S O RRmA RS, M NaH ks
B
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6. FEREER, HhICE S KT AU I AR R 10 b N S 5 A R 2

e HICIIE F KPR HE AT REZEAH > —

1, FHEAKSF REF, SOk, AlRe R AT B il B I 5 RE , A AV ] o
S5 ERERT L. AR H A E S (AR, B NI 38R N
R E SO, e, AL, S, EAEREARN, S5 AN0SIEES)
e ENF > REHER] FWIBORESE, SR B, BEh e, X
HAEN SO BN

2, ST, X380 NIBH 5 i B ORI (] (AR E#0R . Bk E
TR KBRS RIE BRI IR EE . P e E IS SIS Z s
2o HIE AN BRI RS, RN ER 7 S R8RS, MHE SRR
X PR LE

7. RSB MAGZTHEIA? WRE, RUUERRIRIL?

E: AFRBEHEATRE AURASK, RARE A ERNZ TAMES . Il K
R SCAL, XGRSO IR R T, R A R N S DOE R I . T
GRS, KEFR T, ZIFERAERE. I MN R HE e 530
W TR, e, MR, BEETT, 752 hth AREsHE—
2o ek, WA AT a3 N ERARTI DR 0L, RFIEABAT R a3, #EE
WIS Y RERJLESEE. CD. VCD, BIHIEF . k. Jiexk. f2ms. hEABE. 2
i AGT LM, R EiHEE, PR RS MIEEE, o, AEnEs
Pt — SR iRy MU I, R AR LA T E g B 4ega b AT. It th T 4]
AR HEIEAT, HOCAR S BB, RSO B TR fE i
TRBAET, FEEIWFIRBIRZE, My i) o E 27 £ HARE R R 22 5] Ak
TAARIAL B, SR H AR A R E R BIEREN 1. Zr A RS K
Z I ) B E S22, B AR IR K. BEEFE SR, A TEIAR S
POBREENME S R . SR )L EZINE 7. L7 hERERAG 2§ 2=
3, ArfEfl s B, I MORBE LR TR, A EAIIEN AR, A S B
A ANt 45 HEE 5 307 5 TR .
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9.4 Answers Chinese school teacher 2

2 VE M IERINAZ T (XRE) Z 2 h S A A s 2

AN 2T S R I 1 5 R e AL AR IS 5 A SCtk, AsEs 7 H
E, AEEENAMIES G, R RMAR, TEPZEE T 1ES 5.
3. AT AN R 5 SO R IS ?

WHAETHEZR, BRFKEML, HEE, AR EN . BMNE ZX A
Wb, R A4 22 B AR S R AEAE TR LU AL, AR AR [ ) S 7 AN S A i —
SRATPTRE NI AT

4. AR A AR R N

AT b, AR AT RAT N, (HR AR SR 257 T2 S i i T
N

5. FEIEAE K, SRR 22 AR I 52 SR X AAT TR SCAL B A DA B A N ) A R i 2
FE, SRR AR I S ST AT AL S e 1 € I E A . (HAR A AT
REINNE O DR AT E S Z B EN, HRZ XA A bAT]
Rt N, O REE A [ 22 Ak 2 IR A 2 INFEARATT. AR TEE Ik R B 22
A CHEBRNT S

6. FEREEK, HOCHE S /KT R A A2 2 1k e A B A A 58 i R A [R]Je ?
A, FOCEF AT EARFFAE XS SN R A — M RsE AR
T AR WL Z 7 HEA? WRE, 2 LB AL ?

W EIRZ AP E A, SO X224, EATAHERES, AR, A
WENDIPRESE, e, AR SCRA a1y, 1iE, EEEE, EHER
MW AT AW RT3, 30, B, ETRE S ). AR SE E R [RIN
¥ T .

9.5 Answers Chinese school teacher 3
1. 1 ) A7 == B I FR SR I e A4 2

oAy BEAE XA Y AE RO 4% 306 [ SCAG AT, RIS O #h 2 AR DR RSRER AR )
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JZ

2. 18 MO T (SBE) 223 Hh U SR R TR L ?

B ATIIF AR5 23 R SO SR DR SRR E I AT 27 R S

3. AT A BEoxt A B B SO R R O R ?

FUTRAAE ARSI, 055 O 2 — R s 4 .

4. AR S A R R GRS AT N

RN

5. FEIEAEK, SRR AR I 5 2] R A AAT T SCAL B A BLR B A N [ A R i 2
SRS )4 AR AT B A A AN S P A R o 2 BTN SCRE I
6. TEFER, HOCHEF AKCFRGE R A A N B0 S m AR i ?

TARRE WAL T HESC? 2, 2B 2
ER AN AR E A, R AR AT 78 20 VAR b B SO AT 22 AR ) & 22

9.6 Survey Chinese school studenten (Nederlands)

1. Welke taal/dialect spreek je thuis?
e Nederlands
e Chinees Mandarijn

e Chinees Kantonees
e Chinees Wenzhounees

e Anders, namelijk..

2. Galging je naar Chinese school?

e Ja, ik leerde daar Mandarijn
e Ja, ik leerde daar Kantonees

e Nee

3. Hoeveel jaren heb je Chinees geleerd?
o 1
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o o1 AW

of meer

4. Waarom koos je ervoor om Chinees te leren?

Ik moest van mijn ouders

Ik wilde meer verbonden zijn met mijn Chinese identiteit

Ik wilde meer leren over de cultuur en taal van het land van mijn herkomst
Ik vond het interessant

Ik wilde meer verbonden zijn met mijn familie/kennissen/vrienden

Betere baanmogelijkheden

Anders, namelijk

5. Heb je op Chinese school je Chinees verbeterd en meer geleerd over de

Chinese cultuur?

Ja

Nee

6. Wat is je niveau ongeveer?

HSK 1 (gelijk aan A1)
HSK 2 (gelijk aan A2)
HSK 3 (gelijk aan B1)
HSK 4 (gelijk aan B2)
HSK 5 (gelijk aan C1)
HSK 6 (gelijk aan C2)

Ik kan alleen spreken/luisteren, en niet schrijven/lezen
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7. Heeft het leren van de Chinese taal jou geholpen om meer verbonden te zijn
met je Chinese familie/vrienden/kennissen?

e Ja

e Nee

8. Hoe definieer jij jezelf?
e Nederlands
e Chinees
e Chinees en Nederlands
e Meer Chinees dan Nederlands
e Meer Nederlands dan Chinees

e Anders, namelijk

9. Als je beter was in Chinees, zou jij je dan meer Chinees voelen?

e Ja

e Nee

10.Heb je enige vorm van conflicten en/of angstige gevoelens gehad bij het
leren van Chinees?
e Nee
e Ja, door prestatiedruk
e Ja, door verwachtingen van mijn omgeving
e Ja, ik vond het moeilijk

e Anders, namelijk..

9.7 Survey Chinese school students (English)
Questions:
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1. What dialect/language do you speak at home?

Mandarin

Cantonese

Wenzhounese
Dutch
Other

2. Did you went to Chinese school?

Yes, | learned Mandarin
Yes, | learned Catonese
No

3. How many yeard did you went to Chinese school?

1

oo O owWwDN

or more

4. Why did you choose to study Chinese

| was obligated to go because of my parents

| wanted to be more connected with my Chinese identity

| wanted to learn more about the culture and language of my motherland
| thought it was interesting

| wanted to be more connected with my family/friends/relatives

Better job opportunities

Other, ...

5. Did you improve your Chinese proficiency or learn more about the Chinese

culture?
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6. How high is your Chinese proficiency?
e HSK 1 (equals level Al)
e HSK 2 (equals level A2)
e HSK 3 (equals level B1)
e HSK 4 (equals level B2)
e HSK5 (equals level C1)
e HSK 6 (equals level C2)

e | can only speak/listen, and not write/read

7. Did learning the Chinese language help you to be more connected with your
Chinese family/friends/relatives?

e Yes
e NoO

8. How do you define yourself?
e Dutch
e Chinese
e Chinese and Dutch
e More Chinese than Dutch
e More Dutch than Chinese
e Other, ..
9. If your Chinese proficiency was better, do you think you would feel more
Chinese

e Yes
e NO

10.Did you ever experienced any conflicts or anxieties with learning Chinese
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e No

e Yes, because of pressure to perform well

e Yes, because of expectations of my community
e Yes, | thought it was difficult

e Other, ..

9.8 Interview Questions Chinastudies students
*Note that these people are anonymized, as some of the personal information in the

answers are modified. This does not have any impact on my results.
1. Which language/dialect do you speak at home?
R1: “Cantonese”
R2: I speak Cantonese at home with my parents and mostly Dutch with my siblings.”
R3: “Dutch”
R4: “Wenzhounese”
2. Why did you choose to study Chinese?

R1: “To broaden my career opportunities. We can’t argue that China is a big player in the
world (political and economic) and as a foreigner who can also speak Chinese is an advantage

when you are interested in finding a job in China.”

R2: “I wanted to get better in the language, so I didn’t feel out of place especially when I was
travelling back to China. A lot of people are speaking more mandarin now compared to

Cantonese.”

R3: “I wanted to find out more about my background, as | knew relatively little about the
Chinese culture and language compared to my knowledge of the Dutch culture and language.

Also, Mandarin Chinese is a very handy language to know.”

R4: “When | started it, | thought the whole Bachelor would be a piece of cake for me because
of my background, but it was very difficult. | was motivated by the economic prospects of China
and the job opportunities that went with it. | quit halfway because it didn't really suit my needs,

but two years later | picked it up again, because I did miss the challenge of the subjects. To be

60



fair, it still didn't quite match me. Although I am very glad that | took the mandarin courses,
because as a Chinese person (even if | grew up outside China) I feel more connected to my
roots and fellow Chinese people if | speak the language. I'm not very fluent in it still, but the
better | get, the more doors of communications open around me in social interactions - for
example in China Town in The Hague or on travelling in China etc. It's a great feeling really.
No regrets, as | switched halfway through the Bachelors to Archeology anyway and did them

both, so not missing out on either side!”

3. Inwhat way did learning Mandarin (which is a different Chinese dialect that you

grew up with) make you more connected with your roots?
R1: “It did not really make me feel more connected with my roots to be honest.”

R2: “I could connect better with Chinese people due to better communication and especially in

China it’s better to know Mandarin in order to fit the society better.”

R3: “Due to learning Mandarin, | can now communicate better with Chinese-speaking people.

Additionally, | learned a lot about the Chinese culture during my studies.”

R4: “Definitely that 1 am able to communicate more with other Chinese who are less
westernized than | am, so they are "less washed out” from the original culture and being able
to interact casually with people of that mindset makes it feel like new doors open to a deeper
and more intimate understanding of "authentic™ Chinese sociology and culture. Also the whole
identity part that when other Chinese see you they automatically assume you will speak
Mandarin and then you don't, you can see them thinking something like "oh, fake Chinese
brainwashed by the west", something like that, haha! Or it's my imagination. Either way, | used
to be called "half-blood" when | was younger by my family in China, because they saw me as
the little west-Chinese. So being able to understand Mandarin a bit more does make me feel
like I'm more "part of the club” so to speak, or rather: "less of an outsider™? Actually, I still
feel like that person who simply has Chinese roots, but was heavily influenced by the west since
| was born here and all. Makes sense. | have many friends who are also in this position, across
the world there are other children of immigrants outside China that have the same mixed
upbringing, so rather than feeling like an outsider, it's more like we have our own new group

of social position among Chinese: the overseas second generation bunch.”

4. Do you think learning Mandarin made you feel more Chinese or more connected

with China or your Chinese family/friends/relatives?
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R1: “I don’t really feel more connected with my Chinese family, because | can communicate

with them in Cantonese. | also would not say learning Mandarin made me feel more connected

to China. It didn’t change the situation for me personally, but I would say it does make things

more convenient for me when I'm in China, like buying stuff or just simple things like ordering

food.”

R2: “I think learning Mandarin definitely helped me feel more Chinese and more connected

with China. It did not necessarily made me feel more connected to my family there, since

Mandarin is not used when communicating.”

R3: “Yes”

R4:

a.

“| still speak Wenzhounese with my family, one difference is that nowadays with all the
WeChat and social messaging apps, it has become possible for me to actually TEXT my
parents in Chinese characters, haha! The devices make it much easier as well by
suggesting automatic character forms and combinations when | simply type in the
pinyin. So even if | do not remember all the characters | have digital help! It's very
convenient to type some messages to my parents, for example when I'm in public in a
quite area, | don't have to go shouting into my phone to convey my message to them,
haha.”

“l do think that | feel more Chinese because | have a better grasp of Mandarin now, but
not quite that I identify more with the Chinese in China themselves. My mindset is truly
very, very different than what I've read about in China. I'm quite certain it must be the
influence of the western upbringing, even though my parents' have a very traditional
Chinese mindset. | very much value individual independence and authenticity, as
opposed to the collectivistic Chinese view where the group harmony comes before the
individual and "face" is a very important thing. Something | find "face" a little fake
when because simply do it because they want the validation of other people, but |
understand it very much, because I'm also entrapped with it, having grown up beside
my Chinese parents. So yes, | do feel more Chinese because I have better understanding
of my roots and the language, but | do not identify more with the other Chinese, | do
understand them more than | used to. It's like at first | just felt like I couldn't quite form
an opinion over the China-Chinese because | was so outside of the whole social circle,

not speaking the language, not quite understanding the culture. The more | learned
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about it now, the more Chinese | feel personally, but I feel like I can make a very clear
decision now on that after learning more about them, | actually adhere to very different
values than most of them. | feel very Chinese with a very western or simply "different"
mindset than the China-Chinese.”

c. “My Chinese was never quite on that level to be real Chinese-Chinese friends with a
China-Chinese person, | always had to use English to get my point across, so any kind
of friendship started with the understand that | was that overseas-Chinese with the poor
grasp or Chinese, haha! Compared to when my Mandarin was even worse, yes it has
become easier to meet the China-Chinese halfway in language barrier to communicate!
So in that sense you could say | feel more connected to them simply because it has
become easier to make each other understandable towards each other!”

5. Would you identify yourself as more Chinese or more Dutch?
R1: “Dutch”

R2: “I would say it’s both. A lot of times | definitely feel more Chinese due to certain habits
and beliefs. When | go back to China, | feel there a bit out of place and can definitely see that

I have some Dutch in me as well. Different living standards for example.”

R3: “More Dutch I think”

R4: “That's a VERY difficult question! Is this were a black and white question, I'd say | identify
more as Chinese than Dutch, especially now | speak Mandarin a bit more. If I'd use percentages,
I'd say I'm 62% Chinese and 38% Dutch. I've had a lot of struggles in terms of "who am I"'?
But I haven't quite found the answers in "Dutchness”. Often gaining deeper understanding on
the Chinese social and cultural background led to better understanding of my parents'
behaviour and parenting style which led to much more understanding in myself than any Dutch
historical thing could ever do. I'll never look like any Dutch person, the upbringing | went
through was wholly Chinese, the Dutch upbringing and influences felt in some way like window
shopping: you could see how others interact, but it was never quite part of your own home.
Now that I'm a grown-up | read A LOT of scientific, psychological books and articles and... |
do feel more at ease in many western ideals when it comes to different societal issues like mental
health, freedom of speech, gender equality etc (whether it's really equal is of course debatable),

but I must say I'm somewhat hypocritical in this as well as | do enjoy being courted by a
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gentleman who likes to treat a lady. So I don't know whether this makes me more "Dutch” or

simply a Chinese with a different mindset, or a bit of both.”

6. Did you ever experience any conflicts or anxieties with learning Chinese?
R1: “No, not really. For sure it was hard sometimes to remember all the characters and such,
but not on a level it would give me anxieties. ”
R2: “It is frustrating to learn the language that sounds a bit different than your dialect but at
the same time overlaps. | definitely feel like | have more pressure to be good at Mandarin since
I am already Cantonese speaker.”
R3: “I did experience some stress during exam periods, but I do not think this stress only

’

included learning Chinese.’

R4: “Not with learning Chinese specifically, but my parents were tiger parents during my
developmental years and to be honest I've had some traumatic experiences because of the overly
harsh punishments and expectations surrounding school and education. It was truly awful and
set the course for a lot of halted efforts in studying in the future, including the Bachelor Chinese.”

64



