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Abstract

This paper explores the difficulties faced when translating American Young Adult Fiction
into Dutch. P.C. Cast’s House of Night series contains many elements of American everyday-
life, such as a Western accent, references to American celebrities, to typical American stores,
and to the American school system. The cultural identity and the representation of dialect is
explored extensively in that the situatedness of the novel in America determines the identity
of the novel’s characters. It is therefore interesting to compare the first book of the series with
its Dutch translation, in order to see how the translator dealt with the specific American
elements of the source text. This task has become more difficult for the translator, because
apparently there is no consensus on the literary category of Young Adult fiction and the
thereto belonging age group. Whereas the original novels are marketed towards a readership
of 16 years and older — as they are not suitable for young readers’ —, the Dutch translations are
marketed towards different audiences, all considerably younger than the original novels. If the
translator has taken this intended readership into account, it will have had considerable
consequences for the vocabulary use in the novel. My aim is therefore to examine various
possible translation-problems in order to see how much the intended readership has

influenced the translation-process and therefore the novel as a whole.
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Introduction

“On the level of high art, in their common efforts to express
human truths, relationships, attitudes, and personal visions,
children’s literature and adult literature meet and sometimes
merge, and we wonder then whether a given work is truly for
children or truly for grown-ups. The answer, of course, is:
for both.”

Though a beautiful quote and a lovely notion, it is exactly this thought that lies at the centre of
a problem, and consequently at the centre of this thesis. LIoyd Alexander speaks only of
children’s and adult literature, implying then that literature for teenagers belongs to either of
those two categories. Throughout the years, however, literature for teenagers, especially
Young Adult Fiction, has become a well-known and widely-read type of literature, and the
canon has grown quickly during recent years. As a result of the popularity of the literary
category and of English becoming a global language, YA fiction has spread all-over the
world, influencing standard literary genres, or even being incorporated as a hnew one.
Unfortunately, there is apparently no clear-cut international consensus on the literary division
of Young Adult fiction, and this results in difficulties for a translator to translate a text into
the target language, while retaining the initial intention of the source text. This means that if a
book is written according to a specific genre and for a specific age group, but that same genre
is published and marketed for a different intended readership in another country, the task of
translating the book becomes very complex. While Alexander suggests that this complexity
does not exist, as children, teenagers, and adults can read the books that have been written

specifically for their age-group, | contend that many Young Adult novels are certainly not
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suitable for children. Nevertheless, the lack of consensus on this type of literature has resulted
in the marketing of teenage books towards younger children. The question remains whether
this has had consequences for the translations of those books.

The aim of my thesis is to research how much influence the incongruence of the
literary division of Young Adult Fiction can have on the translation. For this research, | will
use the first book of P.C. Cast’s House of Night series: Marked. This series is well-known
within Young Adult fiction, being ranked 44 out of 100, with a rate of 4.5 out of 5
(Goodreads). The reason that | chose to focus on the first book of P.C. Cast’s House of Night
series is that | discovered an incongruence between the literary category of the original books
and the translated books. The original books are part of YA fiction, a literary category that is
marketed towards readers older than those of typical children’s literature. The age range of the
intended readership of the source text is 14-18, though the books are specified as ‘not suitable
for younger readers’ and they were even sold with a sticker ‘16+’ (Waterstones). In the
Netherlands, the intended readership of the translation is apparently 12 years and older, or
even 7 years and older, depending on the store. These books are therefore a good example of
the possible inconsistency concerning the intended age-group between the YA fiction in
America and the Netherlands, which is triggered by the lack of consensus regarding that
category

In order to answer the research question, this thesis needs to be subdivided into three
parts: the literary category (see chapter 1), the language (see chapter 2) and the case study (see
chapter 3 and 4). In the first chapter, I will discuss Young Adult fiction in America, and its
comparable literary division in the Netherlands, ‘Jeugdliteratuur’. The chapter will include a
short historical-descriptive analysis of both literary categories, as well as a discussion of the
secondary literature on the translation of these categories. Additionally, the section on Dutch

‘Jeugdliteratuur’ will be subdivided into ‘Kinderliteratuur’ and ‘Jongerenliteratuur’, in order
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to show the various characteristics of these two very different age groups. Additionally, I will
discuss the theories on translation with regards to these two age groups, to support my
contention that these two types of literature should be separated. In chapter two, the language
use of teenagers in comparison with children in both America and the Netherlands will be
researched, in order to analyse Marked and Verkozen. The stylistic analysis in chapter three
contains factual information on Marked, which concerns elements such as lexical and
grammatical choices, figures of speech, and data on the context and cohesion, all according to
Leech & Short’s guidelines (2007). In the final chapter, the lexical, grammatical and stylistic
characteristics of Marked will be compared to those in Verkozen. Chapter three thus serves as
a framework for the comparison in chapter four, in which I will discuss lexical characteristics
such as the title, names, dialect, profanities, cultural references, but also grammatical
characteristics like adjectives and pragmatic markers, and stylistic elements such as
capitalisation, formulaic phrases and rhyme. Additionally, the translation will be analysed by
referring back to the previous chapters, and by adding secondary literature, in order to support
a conclusion.

The importance of this research within the field of Translation Studies is that the
category of Young Adult fiction is growing rapidly, in popularity as well as in size, and clear
agreements are thus necessary as to create a vast international canon of YA literature to which
other countries can contribute. In order to reach clear agreements, it is important to realise that
irregularities within a literary category — such as marketing to different age groups depending
on the country — could cause inaccuracies and mistakes. By raising awareness of the fact that
international inconsistencies can cause incorrect translations, or even adaptations instead of
translations, the importance of creating specific agreements when it comes to literary

categories becomes self-evident.
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The research on YA fiction in translation can produce several findings. On the one
hand, it is possible that the Dutch translator, Henny van Gulik, has translated the novel with
regards of the language of the intended target readership, that is, children between the age of 7
and 12. This would mean that she will have omitted references towards sex, drugs, and
alcohol, and omitted or neutralised profanities, and that she will have simplified vocabulary,
such as those words referring to the cultural references. On the other hand, it is possible that
she has translated the novels with the intended source readership in mind, remaining faithful
to the vocabulary and style in the original novel. In this case, the translation would not be
suitable for its intended readership anymore. Naturally, the language in the translation could
also have become a mixture of the language used by both readerships. These findings are all
possible, and this thesis will research which one applies to the case study.

The findings will be analysed by using relevant theories in the field of literary studies,
teenage language, and translation studies, with the purpose to establish a broad theoretical
framework. These theories include cultural identity in translation, theories on children’s
language and that of teenagers, and the intention of the source text versus the intention of the
target text. The next chapter, the Methodology, will elaborate on these theories, as well as on

some uses of terminology.
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Methodology

This section will discuss the terminology and theories that | have used to conduct the research
set out in the introduction. The information on what will be discussed in which chapter can be
found in the introduction to this thesis; this chapter will merely refer to the theories and
terminology in those chapters.

Genre. According to John Frow (2015), a genre is category in literature, film, or other
forms of entertainment, which is formed by common conventions. Additionally, Martin Gray
states that “up until the end of the eighteenth century genres were regarded as relatively fixed
entities that were categorised according to similar characteristics” (1992, p.127). This meant
that works that for instance contained a detective in the process of solving a mystery, murder,
or a similar type of event, could be classified as belonging to the detective genre. In an ever-
changing world, however, literary genres are subject to change, which means that the
conventions that form genres can change over time and that either a literary genre will change
accordingly, or that a certain genre is discontinued while another one is invented. The
enormous increase of Young Adult fiction has resulted in the fact that this literary category is
more frequently regarded as a new literary genre. However, not all the books that belong to
the category of YA fiction are similar in literary technique, tone, or content, such as Science
Fiction or Fantasy novels, which is why YA fiction should not be categorised as a literary
genre, especially as it combines various features from other genres. This is why this thesis
will refer to this literary category as simply YA literature or YA fiction.

Register. In linguistics, ‘register’ refers to “a variety or level of usage, esp. as
determined by social context and characterized by the range of vocabulary, pronunciation,
syntax, etc., used by a speaker or writer in particular circumstances” (OED). The storyline in
Marked focuses on a group of American teenagers who try to get through the process of

becoming a ‘vampyre’. Their language use is not only based on the state where they come
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from, which is Oklahoma, but also on their social setting. In the case of the latter, it means
that the register of the instances of direct speech should be informal and casual, as the book
deals with a number of teenagers together. In some instances, however, the register is higher
than usual, as there are also teachers and goddesses present in the story. The use of register is
dependent on the individual characters, and in chapter three, | will analyse the differences in
language-use between various characters, in order to see if the difference, if there is one, is
also clearly present in the Dutch translation.

Dialect. As | mentioned, the book is set in Tulsa, Oklahoma, and the characters come
from various places within this state. In Marked, Cast has used references to dialects because
the “regional [Oklahoman] dialect [serves] to delineate social class and manners. Each
principal character is given a distinctive form of speaking to denote his or her social standing”
(Frederici, 2011). In Marked, only one of the main characters has such a distinct manner of
speaking, namely Stevie Rae, and this is because not all Oklahomans have an Okie accent (see
Bailey). Nevertheless, it is very interesting to see how this instance of a dialect is transferred
to the translation. In the Netherlands, dialects are often regarded as more informal in the
Netherlands, and consequently, dialect speech is increasingly replaced by the standard variety
(Mijnwoordenboek, 2012). Whether or not this has been done will be researched in chapter
four.

Culture in translation: Domesticating versus foreignizing. Culture in translation
often brings an important moment in the history of translation studies to mind, namely the
Cultural Turn, inspired by André Lefrevre. Lefevre’s work has made translators aware of the
“Interaction between translation and culture” by stressing the influence of not only the
translator, but also other institutions involved (Munday, 2008). The ideology that dominates
society at the time of the translation can greatly influence the translation decisions that are

made (Munday, 2008). This thought is extremely interesting, especially, as of Young Adult
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fiction is still dominantly English, and the English language and culture have a great global
influence. In this thesis, | compare the Dutch translation Verkozen to the original novel
Marked, and in comparing translations, two terms are crucial to establish how a translator has
adapted the source language to fit the target culture: foreignising and domesticating.
According to Lawrence Venuti, “domestication and foreignisation deal with ‘the question of
how much a translation assimilates a foreign text to the translating language and culture, and
how much it rather signals the differences of that text’” (Venuti, 1998). As a result, these two
terms will play a very important role in the fourth chapter of this thesis, and therefore they
need clarification first. ‘Foreignisation’ entails that the cultural norms references of the source
text and language should be conveyed in the translation, which means that the closer the
translator remains to the original text, the more the translation is foreignised. ‘Domestication’,
on the other hand, means that the foreign cultural norms and references are cut by adapting
them to the cultural values of the target language (1998). Which of these two methods is used
depends on the target readership, the text type, and on the personal method of the translator.
In fact, literary texts should be foreignised, primarily because a translator should never
become the author of the translation. However, in this thesis it is interesting to see which
method has been used, as a foreignizing approach would not fit a young readership, as “young
readers will find it difficult to assimilate foreign names, coinage, foodstuffs or locations, and
[...] they may reject a text reflecting a culture that is unfamiliar” (Lathy, 2006, p.7). Which
approach the translator has chosen, and thus which age group the translation is targeted at,
will be discussed in chapter four.

Teenagers versus children. Within this thesis, literature for children and teenagers
has been separated, in order to research whether this merge has influences on translations.
According to Lathy, however, “one of the primary difficulties in defining what is meant by

‘children’s literature’ is the enormously inclusive scope and potentially vague nature of the
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semantic fields covered by the concepts referred to using the nouns ‘children’ and ‘literature’”
(2006, p.16). In order to prevent confusion, | hereby state that when the word ‘children’ is
used, I refer to those people younger than twelve years old. ‘Teenagers’ then refers to those
between the age of twelve and eighteen, and this term will be used interchangeably with the
term ‘adolescents’.

Additional theories. Within this thesis, | discuss various topics in order to build a
framework upon which | can analyse the case study. In order to build these frameworks, a
large variety of researchers and theories are dealt with. These include theories on Young
Adult fiction (Bucher & Manning, Cart, Hunt), the translation of children’s literature (Lathy),
children’s literature (Buijnsters, Falconer), Dutch ‘jeugdliteratuur’ (Ghesquiere), the
innovation of teenage language (Martinez, Coyne, Eckert, Macauley), the analyses of style in
fiction (Leech & Short, Boase-Beier), the use of dialect in translation (Bailey), as well as
various theories on translation in general (Langeveld, Munday, Newmark, Vandepitte,
Venuti). Discussing all these theories here would be make this methodology too elaborate.

Instead, these theories will be dealt with and explained within the chapters themselves.

12
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1. Establishing the Boundaries of a Genre

In an ever-changing world, literary genres are subject to change as well. Apart from the fact
that individual readers experience a literary genre in various ways and that those genres can
create significance in themselves in ways that transcend the cultural and political context in
which they were created, societal contexts can also have an important impact on a genre and
on the literary works that are produced. In this thesis, the boundaries of one literary category
in different countries play an important role, because | will argue that the lack of a clear-cut
international consensus on the intended readership of Young Adult fiction can result in the
fact that translated novels are either marketed towards a different readership than their
original, or that the translations are inappropriate for the intended target readers. This will be
researched by looking at a case study in chapters three and four. In order to determine to what
extent the intended readership has influenced the translation process of YA fiction and
therefore the translation as a whole, | will first discuss the conventions, characteristics, and
the readership of YA fiction in both America and the Netherlands. These analyses will be
important to eventually establish to what extent the incongruence within Young Adult Fiction

has influenced the translations of the books that belong to that literary category.

1.1 Young Adult Fiction in America

Young Adult fiction is a relatively recent literary phenomenon that finds its roots in the
United States of America. Its enormous increase in popularity across the world has even
resulted in the fact that the age category is more frequently regarded as a new literary genre.
As mentioned in the Methodology, however, not all the books that belong to the category of
YA fiction are similar in literary technique, tone, or content, and thus YA fiction should not
be categorised as a literary genre. Nonetheless, difficulties with this category continue.

According to Cart (2011), “the term [Young Adult literature] is inherently slippery and

13
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amorphous,” not in content but in “the target readership for the literature: the young adults
themselves” (p.3). This is where the roots of the categorisation can be found, and additionally
the problem at the centre of this thesis.

The division of the world’s societies into “two categories of citizens: children and
adults” up until the 1900s ensured that the existence of an adolescent period in between
childhood and adulthood was acknowledged, but not experienced or researched (Cart, 2011,
p.4). Additionally, adolescents set off to work instead of going to school (Mondale & Patton,
2001), and consequently there was no time “to establish a culture of youth” (Cart, 2011, p.4).
The moment this culture developed, a massive change came into progress, and this could only
happen after ‘adolescence’ was being viewed as a real “new category of human being” (as
cited in Cart, 2011, p.4). The existence of a social life for adolescents was key to the later
emergence of specific young adult literature, because “putting young people into one
another’s company every day led to the emergence of a youth culture centred on high school
social life” (p.5). Unfortunately, “because adolescents, teenagers, or young adults were — at
least until the late 1930s — still widely regarded as children [...] there was no separate
category of literature specifically targeted towards them (p.8). Nevertheless, simultaneous
with the establishment of a new young adult social culture, scientists such as Erikson, Piaget
and Kohlberg continued to define “specific stages of human development” (p.7). They used
the term ‘young adulthood’, which has “been instrumental in the American Library
Association’s decision to form, in 1957, the Young Adult Services Division,” when they
“made the professional discovery of the adolescent — the ‘young adult’ — as a special kind of
library client [by] expand[ing] and strengthen[ing] library service for teens” (p.7). And so, the
awareness and recognition of “a new category of human being with its own distinct life needs,

and books aimed at these ‘new’ humans began to emerge” (Cart, 2011, p.8).
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Since its official establishment in the second half of the twentieth century (Cart, 2011,
p.11), YA fiction has gone through many changes — from the first golden age of YA fiction in
the 1970s with books on the “dilemmas of today’s teenagers” (p.26), past a period of realistic
novels including “money, cars, jobs, and also drugs, liquor, sex, and the assorted difficulties
arising therefrom” (p.32) to the second golden age in 2000, which coincided with the
publication of J.K. Rowling’s Harry Potter series. This particular series “inspired a whole
generation of fantasy series novelists,” and this is what YA fiction is most famous for
nowadays, together with the realistic romance novels (Cart, 2011, p.96). According to J.L.
Barnes, the reason behind the change in subject matter is that “teens are caught between two
worlds, childhood and adulthood, and in YA, they can navigate those two worlds and
sometimes dualities of other worlds” (2015). The success of the vampire sagas, futuristic
dystopias, and romances has led to a literary division that encompasses a wide spectrum of
subgenres. It is certain that the popularity will keep increasing in the future as, according to
Skurnick, “[1]t’s not surprising that YA is always dealing with transformation, whether it be
realistic or supernatural. It’s the only genre that can always be both. It shows teen life in full
chaos. And that means constant change” (In: Strickland, 2015, n.p.).

The short history of young adult fiction shows two important aspects. Firstly, the
overview offers a good indication of the readership of YA fiction. As to gender, originally it
were mostly females that read the books, though nowadays it is read by males as well.
According to Setelius, “boys and girls can fall in love with the same books” (In: Strickland,
2015, n.p.). As to age, YA fiction originated specifically to respond to the question of
literature by teenagers who wanted literature of their own. Yet, the problem that lies at the
centre of this thesis — namely that of the intended readership — is one that was also present in
American YA fiction. As a result of the “rise of the middle school movement,” the younger

children of the age of eleven to fourteen desired their own literature. Publishers tried to create
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literature for this new group, but they “continued to call [it] young adult [though] target[ing]
this new, younger age range” (Cart, 2011, p.52). As a result, the subject matter of the
literature was appropriate for the younger students, but the category was incorrect. Nowadays,
there is a special category for the aforementioned group, and YA fiction is now specifically
published for teenagers. Nevertheless, adults still read the books as well. Actually, YA
literature has become popular with readers of all ages. According to Bowker Market
Research, 55% of young adult books that were purchased in 2012 were bought by people of
18 and older (Dempsey, 2012). In fact, “surely the term [ Young Adult] no longer embraces
only twelve- to eighteen-year-olds — it must now also include nineteen- to twenty-five-year-
olds” (Cart, 2011, p.119). Still, it must be kept in mind that the subject matter can always be
read by those who are older than the intended readership, but for younger children the books
are often unsuitable.

Secondly, the historical background gives a clear idea of to what extent YA fiction has
changed in terms of subject matter. From producing books about romance, it now
encompasses a wide spectrum of subgenres such as dystopian fiction, fantasy fiction, and
romance novels. “Because young adult fiction is always changing, anything goes,” according
to Elissa Petruzzi (In: Strickland, 2015). In the 1970s, the belief was that YA fiction needed to
be realistic in order to be relatable to the readership. Around 2000 that belief changed. As
long as the characters, their personalities, and their emotions remained realistic, the story was
realistic enough. In fact, YA literature needs to contain believable and empathic characters
and elements that relate directly to real-life situations in which young people can end up. It
thus contains books that have connections to a large variety of other genres, though the books
remain Young Adult due to their readership, the characters, and other characteristics, which

will be discussed now.
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Despite the fact that Young Adult fiction encompasses so many different subgenres,
there are characteristics that occur in all YA books. Firstly, and most importantly, the
protagonist. He or she needs to be a teenager as well, as the reader must to be able to relate to
the character. Additionally, the protagonist should be on an adventure, discover new abilities,
their own identity or their world. The tasks that the protagonist need to fulfil “personif[y] the
confusion of identity, as well as empowering characters as they realize they are more than
average” (Strickland), which is relatable to teenagers who both search for their own identity
and have a feeling of uniqueness (Slot and VVan Aken). The search for identity is even stronger
when the absence of one or both parents plays an important role. “Usually through tragic or
mysterious circumstances, parents are often absent in young adult fiction, leaving their
children to fend for themselves” (Cart, 2011). Quite a few teenagers can relate to that, and it is
also a good plot tool to compel a feeling of empathy from the readership.

Secondly, there are some characteristics concerning the feeling and tone of the book.
Primarily, YA fiction needs to be realistic (Peck, 1994, p.159), not necessarily in events but
mainly in terms of emotions, as they need to be relatable (Levithan, gtd. in Strickland).
Moreover, YA literature can have a happy ending as well as a sad or open one, in contrast to
children’s literature in which the ending must have a happy tone (Ghesquiere, p.166). The
various possibilities in ending a book correspond to the reflective nature of adolescent
literature, in which the author should “write about the best and worst of adolescence fearlessly
and honestly, building a trust within readers” (Peterson, qtd. in Strickland). Only writing
happy endings is thus not honest and realistic, especially since life does not exist on happy
events only. Furthermore, romance is an important element in YA fiction. There is often a
love triangle present, not only in the romance novels, but also in the fantasy or supernatural
division. Finally, many of the plots are based on the age-old struggle between good and evil.

This struggle often raises doubt in the character, and due to the relatability of the character,
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the reader follows the character in the decision-making process, simultaneously being
implicitly challenged to think about one’s own life and what to do in a similar situation. All
conventions thus go back to two simple aspects, empathy and identification.

In style, Young Adult fiction often has either a first person narrator or an “omniscient
third person” narrator (Cart, 2011, p.9). The result of the former narrator is that the reader
knows what is going on in the head of the protagonist, and so they learn everything about the
character and the motives. The omniscient third person ensures that the readership remains as
objective as the narrator pleases. This narrator was especially predominant in older Dutch
teenage literature (Ghesquiere, 2009, p.167). Nowadays, however, the first person narrator is
more popular, though it remains to the author to choose the best-fitting style of narration for
the book. Additionally in style, authors of YA fiction “write the way people really talk - often
ungrammatically sometimes profanely” (Nilsen and Donelson, 1988, p.275). The books are
therefore interesting for the teenage readership, as the style of writing emphasises the
possibility of identification; the style and language use of teenagers will be discussed further

in the next chapter.

1.2 ‘Jeugdliteratuur’ in The Netherlands

Bookshops in the Netherlands are acquainted with the division Young Adult Fiction, and
when examining the books in this category, it becomes clear that American and British
influence is extreme. Practically all the books are Dutch translations of American, and
sometimes British, books. The judges of the Dioraphte Jongerenliteratuur prize, an annual
Flemish-Dutch prize for the best book for youngsters, also came to this conclusion. In an
article in the NRC, they mentioned the following:

Graag hadden wij hier willen concluderen dat het 15+ boek in het Nederlands

taalgebied in volle bloei staat en net zo stevig wortel geschoten heeft als in de
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Angelsaksische wereld. [...] Young Adult Fiction is in Amerika, Engeland en

Australié al decennialang een goedlopend genre. Nederland en Vlaanderen zijn bezig

om op dit gebied een inhaalslag te maken, maar helaas moeten we constateren dat het

Nederlandstalig aanbod sterk achterbleef bij het vertaalde werk. (Kort, 2013)

For Dutch teenagers, the translations of YA fiction is thus the best available way to read the
books that are written especially for them. This is an important reason that the conventions of
the literary categories in the Netherlands are not as clear cut as they are in the Anglo-Saxon
world, which has consequences, especially with regards to marketing.

In the Netherlands, ‘Jeugdliteratuur’ is the literary branch that is closest to English YA
Fiction as far as content and readership are concerned. However, in contrast to the Anglo-
Saxon world in which the terms ‘children’s literature’ and ‘young adult literature’ refer to
separate readerships, the Dutch branch ‘Jeugdliteratuur’ is used as an umbrella term for its
subdivisions ‘kinderliteratuur’ (children’s literature) and ‘jongerenliteratuur’ (‘literature for
teenagers’) (Ghesquiere, 2009, p.10). As a result, confusion in terms of marketing is an
obvious problem. A simple solution would be the preservation of the two terms, which is
desirable in order to maintain a sharper focus on the specific readerships, especially as the
older age groups undergo a major psychological and linguistic development during their
adolescent years. In this paragraph, the two divisions will be explored, together with literature

on the translation of children’s and teenage literature.

1.2.1 Dutch ‘Kinderliteratuur’. Children’s literature in the Netherlands refers to books and
texts that have been written for toddlers to children of the age of 11 to 12 years old
(Ghesquiere, 2009, p.10). According to P.J. Buijnsters, the term ‘kinderboek’ denotes
“oorspronkelijk voor kinderen bestemde of op den duur vooral door hen genoten lectuur”

(‘reading material originally intended for children or eventually enjoyed by them in

19



TRANSLATING TEEN TONGUE

particular’) (1989, p.169). As to subject matter, the first children’s books, such as Hieronymus
van Alphen’s Proeve van kleine Gedigten voor Kinderen, were books in which Dutch children
with Dutch problems were described for the first time, in simple child language. The books
that existed before that time were translations of foreign children’s books, and despite the fact
that Dutch authors wrote children’s literature as well, translations of foreign children’s books
never lost their popularity. Nonetheless, the purpose of the books was similar, as they were
mainly didactic, “a vehicle for educational, religious and moral instruction and the teaching of
literacy” (Lathy, 2006, p.6). It is still true nowadays that each poem or story for children is
about a recognisable situation in and around the house, which teaches children how to ideally
behave in order to become civilised and tolerant citizens. Each children’s story therefore has a
wise lesson to teach.

Children’s books differ from teenage books on various levels, for instance in language,
plot, and subject matter. These differences are an important reason to separate Dutch
children’s literature from Dutch teen literature. In terms of plot, for instance, an open or tragic
ending is very exceptional for children’s books, whereas teen literature needs to be as realistic
as possible (as discussed in paragraph 1.1) (Ghesquiere, 2009, p.166). Children’s books need
to contain a realistic and wise lesson, but they should also have a good and happy ending in
order to not traumatise young children, which implies that the subject matter needs to be
appropriate for young children as well. Consequently, topics such as sex, drugs, and physical
violence are unacceptable, while they are — to a certain extent at least — more acceptable in
books for teenagers. Additionally, the language use needs to be suitable as well. While
teenagers invent their own language, children’s language is characterised by its simplicity,
and this will be discussed further in the next chapter.

The relatively long international history of children’s literature, has paved the way for

researchers. In fact, a great deal has been written on the translation of children’s literature



TRANSLATING TEEN TONGUE

over the past thirty years. Researchers and theorists have come to the conclusion that
translators are allowed to make adjustments to the text in order to “make it appropriate and
useful to the child”, and they can do this by making adjustments to the “plot, characterisation,
and language to prevailing society’s perceptions of the child’s ability to read and
comprehend” (Shavit, in Lathy, 2006, p.26). Adjusting the text to a child’s level of
comprehension is necessary to let the child enjoy a translation without knowing it is one. In
order to reach this, there are several approaches in translating for children.

Firstly, many researchers have examined the translation of names. According to Lathy
(2006), “young readers will find it difficult to assimilate foreign names, coinage, foodstuffs or
locations, and [...] they may reject a text reflecting a culture that is unfamiliar” (p.7). The
function of names in books is primarily to identify the characters, and these names need to be
accessible in order for children to easily remember them. Additionally, “names [...] can also
have a number of concomitant functions such as [...] imparting knowledge” (Coillie, 2006,
p.123). This is especially the case in Marked, the case study in this thesis, as some names
refer to Greek myths or Native American folklore (see 3.1.2). When translating the names, the
translation needs to be “considered ‘functionally’ or ‘dynamically’ equivalent (p.124), which
means that the underlying references of the original names must remain present in the
translation. Translators can choose to leave foreign names unchanged in children’s literature,
though “this non-translation can have an alienating effect on the reader [...] which some feel
could make it difficult for the reader to identify with the character” (p.125). As this is an
important aspect in children’s literature, most translators choose to translate the names.
Whether this has been done in Verkozen will be discussed in chapter 4.

Another approach in translating children’s literature is the choice between what
Venuti describes as the ‘domestication’ or ‘foreignizing’ approach (see Methodology).

According to Lathy (2006), “localisation or ‘domestication’ is a frequently used but
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contentious tactic in children’s texts” (p.7), because scholars believe that “children should be
able to find the foreign in the translated texts and learn to tolerate the differences, the
otherness, the foreign” — a view with which | wholeheartedly agree (Coillie, 2006, p.43). The
foreignising approach is usual when translating teen literature, as teenagers are often aware
that they are reading a translation, and that they immerse themselves in foreign cultures
anyway. However, “the child reader may very well be unwilling to read the translated text,
finding it too strange” (p.43). The choice therefore remains with the translators, who are
always domesticising to a certain extent as they “act[...] on the basis of their own child
images” (p.43). In the case of Marked, the socio-historical roots of the novel in Greek myths
and Native American legends make a domesticising approach difficult, because many
references would be lost when these backgrounds would be omitted. Nevertheless, the chosen
approach is dependent on the readership of the translation, and this will be discussed in
chapter four.

The final approach to be discussed is that of simplifying the language. As will be
shown in chapter 2, the language of children differs greatly from that of teenagers and adults.
The translator needs to be aware of the style of the language in the original book in order to
translate the story correctly into the target language. In the case of children’s literature, this
means that the language needs to be simple, just as the language of real children. According to
Coillie (2006), “the most important translation difficulty turned out to be the search for the
correct register for each communicative situation and for each character” (p.120). This is also
the case in Marked, as the style of language depends on the character speaking (see. 3.1.1.).
As a children’s book, all characters in Verkozen should have a low register and use simple
vocabulary, though those who already had a higher register in the original, such as teachers

and geniuses, could use more difficult vocabulary in order to maintain the difference in
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intelligence. The analysis of the Dutch translation in chapter four will shed a light on how the

language use and difference in register has been dealt with.

1.2.2 Dutch ‘Jongerenliteratuur’. The subdivision ‘jongerenliteratuur’ contains books for
the age range twelve to eighteen, and in terms of age, this division is the closest to the YA
fiction. However, the Dutch ‘jongerenliteratuur’ has been a neglected literary category since
the eighteenth century. According to Ghesquiere (2009), the Dutch subdivision for teenagers
came to existence in the second half of the eighteenth century, when books were written
especially for the youth, though it took a long while for teenagers to be offered real teenage
literature that did not only have didactic purposes, and without the subject material of adults
(p.12). In fact, only since the 1970s has ‘jongerenliteratuur’ been moving towards the literary
centre of Dutch literature (p.21). Still, the literary category had an image problem, with the
texts being regarded as inferior in comparison to adult literature, and consequently the authors
as well as the translators of youth fiction “kampen met eenzelfde imagoprobleem. Ze vinden
dat ze te weinig gewaardeerd worden” (p.45). The reason is that people feel that writing for
teenagers is an easy task, and therefore the authors of teen fiction feel inferior to others (p.21).
Additionally, “translation for children and teenagers is not a prestigious occupation, and
financial rewards are frequently even lower than for translating adult literature” (Lathy, 2006,
p.8). Fortunately, the image of Young Adult fiction in the Anglo-Saxon world has triggered a
change in the Netherlands (Coillie, p.62), and the popularity as well as the position of Dutch
‘jongerenliteratuur’ in the literary area and in relation to the adjacent areas of pedagogy and
philosophy has changed considerably (Ghesquiere, 2006, p.7). Hopefully, this change will
result in more originally Dutch YA fiction and an increase in research in this field.

In contrast to children’s literature, not much has been written on the translation of

literature for teenagers. In fact, in the encyclopaedia for ‘Jeugdliteratuur’ called Encyclopedie
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voor Jeugdliteratuur by J. Coillie, the majority of the entries is about children’s literature,
even though both youth literature should technically be present. The same applies to Lathy’s
The Translation of Children’s Literature, even though she uses ‘children’ as the umbrella
term for the ages till 18 years old. Youth literature “was very much a genre in development
(as it still is today),” which perhaps makes it difficult to research it in the field of translation.
The lack of research presumes that literature for teenagers should be translated as literature
for adults. As will be discussed in chapter two, however, teenage language is very different
from children’s and adult language. More research on the translation of teenage literature
would therefore be wise.

The subject matter and style of Dutch ‘jongerenliteratuur’ do not differ significantly
from that of YA fiction. The information in paragraph 1.1 on the characteristics in YA books
also applies to a certain extent to Dutch teenage fiction, with only a few differences. For
instance, Dutch teen fiction focuses for the most part on the lives and experiences of teen
protagonists in high school. Additionally, Dutch fantasy books are practically non-existent,
whereas these books form a large part of American and British teen fiction. Still, the authors
of Dutch teen fiction aim for identification between reader and characters as well. As for
style, there a quite a few differences, and these will be discussed in the next chapter as well as

in chapter four.
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2. Theoretical Framework on the Language of Children and Teenagers in
Translation

Language is a crucial part of a person’s identity — especially for teenagers. According to A.
Stenstrom (2009), teenage language “is composed of a great variety of youth styles, which are
due to social, cultural and geographical factors” (p.2). This is a valid statement, considering
the fact that in their adolescent years, teenagers discover and develop their identity, finding
friends, experimenting with what they do and do not like. Accordingly, they experiment with
their language as well, either consciously or not (Slot en VVan Aken). It is important to
research the language of teenagers both in America and the Netherlands separately, in order to
see how teen language in both countries compare, especially as societal situations have an
impact on language, and “the teenagers’ cultural and economic background needs to be taken
into account” (Martinez, p.5). Additionally, it is important to keep in mind that the
information in this chapter is mostly based on theories about spoken teen language, because
the case study includes only spoken (or thought) teen language, not written®. Subsequently, it
is also crucial to remember that teen language does not have a standard variety, while often
“with the focus on adolescence as a unified life stage, comes an assumption that adolescents
are a homogeneous category” (Eckert?, 2004, p.8), though this is naturally not the case.
Therefore, in this chapter, the information will be limited to the most important characteristics
in both American and Dutch teenage language. This chapter is essential in order to analyse
Marked in chapter three and Verkozen in chapter four of this thesis, and to be able to draw

conclusions on the language use in the translation in comparison with its original.

! Apart from the presence of a time schedule and one tekst message (see chapter four).

2 P. Eckert believes that “adolescence is not a natural life stage” (2004, p.1). In fact, she contends that the phase

is made up by industrialised nations, and that the psychological change through which adolescents go is caused

by confinement to schools by adults. In this thesis, | support my claim that adolescents are a true separate age

group owing to the changes they go through — psychological as well as social and physical. Despite the fact that |

strongly disagree with Eckert’s statement, as I believe that adolescence certainly is a natural life stage, I do agree

with her perspective on the perception of YA fiction. This is why her work is cited within this thesis, though also 25
refuted when necessary.
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2.1 The Language of Teenagers in America

Teenagers are language innovators. At least, that is what researchers believe and why research
into the language of teens has been steadily growing since the 1970s. According to Stenstrém
(2009), “adolescents are the linguistic movers and shakers and as such a prime source of
information about linguistic change” (p.1). Indeed, teens often create their own language,
because “adolescence is a period when young people increasingly distance themselves from
parents and the parental generation (p.2). In fact, as they are “placed in the transition between
childhood and adulthood, but isolated both from children and adults, adolescents have to
construct their own world for this life stage” (Eckert, 2004, p.15). The most important lexical
and grammatical characteristics of American teen language will be discussed in this section,
in order to see how teenagers disassociate themselves from children and adults. Additionally,
this section serves as a theoretical background that is needed to thoroughly analyse the

language of this thesis’ case study, Marked, in chapter three.

2.1.1 Lexical Characteristics. People regard the language of adolescents as
“apparently sloppy in its imprecision, rebellious in its supposed use of slang and profanity
(Eckert, 2004, p.1). According to Stenstrom (2009), the so-called ‘teen-language’ is above all
characterised “by the use of slang [indeed, and also by] the rich use of taboo words, especially
words with sexual references, and an overuse of pragmatic markers,” and these claims are
accurate (p.2). In fact, teenagers are regarded as language innovators as they “mold it to suit
[their] purposes — to emphasize, to elaborate, to bring new things into being” (Eckert, 2004,
p.5). This section will discuss these lexical characteristics, to see to what extent the language

innovation goes.

Compared to the word choice of adults, teenagers often use words that are easy to

understand and frequent in use. So whereas an adult would use ‘asset’, for instance, a teenager
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would probably choose ‘advantage’ or ‘strength’, depending on the context. However, when
the language of teens is compared to that of children to the age of eleven, teen language is
already more complex, both in vocabulary and syntax (see 2.1.2). The adolescent period is
definitely an intermediate stage between childhood and adulthood, and therefore the language
use reflects a mix between these phases as well. Nevertheless, during this period, teenagers
become “engaged in a fierce negotiation of the social landscape, social values, differences,
tolerances, and meanings” and thus they “are continually making new distinctions and
evaluations of behavior” (Eckert, 2004, p.6). As a result, teenagers invent many new words in

a variety of categories.

Firstly, teenagers are extremely imaginative in their creation of new words in their
endeavour to become part of the world. Apart from using words that have recently come into
fashion, such as ‘selfie’ and ‘contactless’, teenagers mostly “come up with new terms for
evaluation and social types” (Eckert, 2004, p.6). Just as Dutch teenagers (see 2.1.2), American
teens define themselves by comparing themselves to and describing others. It is part of high
school life, and consequently peer pressure, to belong to groups, and these groups are
characterised by how they function compared to others (Slot en van Aken, 2014). As a result
of this comparison, mostly evaluative nouns and adjectives are coined, such as ‘dweeb’ and
‘homie’, and ‘moronic’. Furthermore, teenagers invent new terms for greeting each other,
such as ‘yo’, ‘laters’, and ‘whazza’, though the latter has fallen out of use. In contrast to
salutations by adults, who are for the most part more eloquent, the words teenagers use are
often informal, short and bold. It seems as if their aim is to get the message across in as few
words as possible, an aspect that can also be seen in Young Adult fiction, as “the language of
young adult literature are similar to what [teenagers] are accustomed to finding in reality,
television, movies, and popular culture (Bucher and Manning, 2006, p.328). This will further

be discussed in chapter three.
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Another characteristic of teen language is the overuse of intensifiers. According to
Macaulay (2006), “intensifiers have historically been unstable and there is evidence that
teenagers have recently been developing their own preferences for such items”. On the one
hand, teenagers use intensifiers to put emphasis on words they modify, thereby enhancing the
modified and adding emotional context (Eckert, 2004, p.6). However, teenagers use
intensifiers more often than adults, as they add more urgency and importance to their
messages. According to Martinez (2014), “findings indicate that teenagers opt for so,
really and taboo words [such as ‘hella’, ‘bloody’ and ‘fucking’] when they want to intensify
their spoken language, whereas adults prefer very and also some -ly adverbs [such as]
totally, absolutely, completely” (n.p.). Nevertheless, teenagers also use ‘totally” and
‘absolutely’, though not only as intensifiers. In fact, these words are more flexibly used in
teenage language, as they are put in new syntactic places and therefore perform new
discourse-oriented functions, by being used as emphatic, affirmative response items
(Martinez, 2014, n.p.). By doing this, teenagers can convey their message without using too
many words, as with the coinages for salutations. In terms of syntax, teenagers use intensifiers
both attributively and predicatively, though in literature the predicative intensifier is more
used in dialogues between characters, whereas in the narrative parts by the first-person
narrator, the attribute intensifier is used more, as narratives in general are often more
descriptive than the dialogues. The presence of intensifiers in both parts shows that their use

is not limited, and therefore teenagers in fiction can use them as freely as in reality.

Teenagers have become freer in their use of taboo and curse words. In fact, recent
studies have concluded that 34 percent of video games contain swearwords, whereas 88
percent of books aimed at teenagers contain at least one instance of profanity (Coyne, 2012).
According to Coyne, the presence of profanity in books is an important source, because “from

a social learning standpoint [...], adolescents are more likely to imitate media characters,” as
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they feel that “the language they use are a normal and acceptable aspect of everyday
language” (Compton, 2013). The media and peers are thus places where teenagers get
acquainted with the use of profanities. The reasons for use of profanities lie in this exposure.
For instance, teens frequently use swear words as the result of peer pressure. In order to fit in,
teenagers need to, and automatically do, adapt to their surroundings, which means that when
friends often swear, a teenager loses respect and ‘awesomeness’ when he or she does not.
Additionally, “many young people resort to swearing as a means to try to demonstrate their
level of maturity” (Compton, 2013). Teenagers want to express themselves and show that they
are not young children anymore, and they believe that use mature language by using
profanities. In fact, “teens equate swearing to a rite of passage” (Pearlman, 2013, n.p.). Since
that is has become normal to use swear words, many such words have become much less
‘bad’ than they initially were, such as ‘shit’ and ‘crap’, and these have made place for newer
words like ‘fuck’. It does not seem likely that profanity will disappear from Young Adult
fiction and subsequently from teen language. How the translator of Marked dealt with

profanities will be discussed in chapter four.

“The language of teens is also characterised by short words that are classified as
pragmatic markers and interjections, and they are especially common in spoken language
(Eckert, 2004, p.2). As a result, they often appear in Young Adult fiction as well, or perhaps
the relation is opposite. Nonetheless, their function is to support interaction, while they often
do not add any specific semantic meaning to the message. Well-known examples of pragmatic
markers are ‘you know’, ‘actually’, ‘I mean’, ‘so’, ‘like’, ‘right’, and ‘okay’, and these
markers appear throughout sentences. Frequently, teenagers use these kind of words as fillers,
as they add a break to a sentence without having an additional purpose. In Young Adult
fiction, pragmatic markers are mostly found in the dialogue parts of the narrative, as these

parts represent the spoken language of teenagers. In chapter three, the presence of pragmatic
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markers in Marked will be discussed to see what happened with the translation of these

words, as pragmatic markers are language-dependent and sometimes do not have equivalents.

Apart from the innovative character of teen language, the roots of the English
language also determine the word choice of teenagers. English is a Germanic language and as
a result it has inherited its grammar and vocabulary for the most part from Proto-Germanic.
Nevertheless, a significant proportion of the English vocabulary comes from Roman and
Latinate sources, and these words are usually of a higher register than the Germanic words,
for example the Latinate ‘fraternal” versus the Germanic ‘brotherly’ (OED). As mentioned,
teenagers are inclined to use existing words that are not too difficult to simply convey their
message. As a result, teens prefer to use words with Germanic roots or the simple words with
Latinate roots. This aspect will also be discussed in chapter 3, in terms of register and the

difference in language use between the various characters.

2.1.2 Grammatical Characteristics. Teen language is “irresponsible in its greater use of
non-standard grammar,” despite the fact that grammar is much less easily influenced and
changed by changes in society than vocabulary (Eckert, 2004, p.1). Still, there are certain
parts in the American teenage language in which there is an obvious difference between teen,
child, and adult language. In general, the language of teenagers is short and bold, but still full
of information. They achieve this by using short and simple sentences, conversing in
statements as well as questions, and combining words as to make a whole sentence in
meaning by using only a few words.

The sentence types that teenagers use are mostly statements and questions. These two
types keep conversations going, even though a statement can consist of only an intensifier
used as an affirmative response item (see 2.1.1). Orders are also used by teenagers, though

mostly as advice, for instance ‘Go talk to that guy then!’. This contrasts with the use of orders
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by parents, who would use ‘Go to your room’ not as advice but as a punishment. In addition,
the sentences that teenagers use are quite simple and short. Additionally, teens mostly use
main clauses, even when they could combine sentences, for example, ‘Hey, come! We saved
you a seat’. As mentioned in 2.1.1, the main focus of teenagers is to get the message across,
preferably in as few words as possible. Compared to children’s language, the sentences
uttered by adolescents are already more coherent and interdependent, though in length they
remain shorter than those uttered by adults.

The English sentence structure is generally Subject-Verb-Object, and this order is
usually kept by teenagers. Nevertheless, there are exceptions, and those usually occur with the
use of contractions and ellipsis. So instead of ‘how are you’, they use ‘howya’, and ‘what is
up’ becomes ‘’sup’. This same strategy is used in inventing new words, and with the same
intention, namely to be as concise as possible. The effect is thus quick conversations that have
the same content as those with full sentences containing words from all syntactic categories.
The language use in YA fiction usually represents that of real teenagers, especially in
dialogues, which is why translator need to ensure that the language in the translation reflects
that language as well. In the next section, Dutch teen language will be analysed, so that in
chapter four a conclusion can be drawn on the quality of the translation and how it compares

to the original novel.

2.2 The Language of Teenagers in the Netherlands

The language of Dutch teens is dependent on their listener, at least according to Dutch teens.
This means that when they converse with an older person, they use standard Dutch, but with
their peers, especially when they are familiars, their language changes: “Als je iemand pas
leert kennen, dan praat je normaal. [...] Maar als je elkaar beter kent, ga je helemaal los” (If

you just meet someone, you speak normally. [...] But if you know each other better, you go
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nuts) (Oppier, p.11). This section discussed Dutch teen language, which is referred to as
‘jongerentaal’ (‘youth language’). The difference between the language of adults and that of
teenagers is that the former rather choose standard vocabulary, whereas teenagers are often
more innovative. They invent new words or they combine words that have never been
combined before. Sometimes they tinker with the pronunciation, syntax, and spelling.
(Daniéls, 2005, p.7). This is what characterises the language of Dutch teenagers, though
American teenagers do the same thing. In fact, “some of the teenage language aspects
[mentioned in paragraph 2.1] might be universal” (Zimmerman, 2002, p.150). In this
paragraph, the characteristics of Dutch teen language will be discussed briefly, often with

references to American teen language, as there are many similarities.

2.2.1 Lexical Characteristics. Dutch teen language has several lexical characteristics that
distinguish it from children’s and adult language. These characteristics vary from the presence
of English words to the use swear words, and from the use of intensifiers to sentence
complexity. Similar to the Americans, Dutch teenagers are language inventors, and they
enrich and use their language in such a way as to match their aims. Many characteristics are
therefore similar to the American teen language, for instance the use of profanities,
intensifiers, and coinages (see 2.1.1). This section focuses on those lexical characteristics that
are derive from American language, or that are entirely different.

Dutch is a Germanic language, which means that many Dutch words are of Germanic
descent, though the language contains Latinate words as well. Still, the Germanic words are
more often used and frequently of a lower register than the Latinate ones, for the same reasons
as discussed in 2.1.1. Because American and English belong to the same language-family,
however, and because English is a world language, a major part of the modern Dutch

language consists of English words as well. While Germanic words are often easier and more
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frequently used than the Latinate ones, relatively new English words are often more quickly
used by teenagers than standard — or according to those teenagers ‘old-fashioned” — Dutch
terms. This means that the Latinate ‘vulgair’ is more difficult and less-frequently used than
the Germanic ‘goedkoop’ (English: ‘cheap’), while ‘shoppen’ is more popular than the Dutch
‘winkelen’ (English: ‘to shop’). The Dutch vocabulary has become a mixture of words from
many languages, and usually these foreign words enter into the language through teenagers.
The content of Dutch vocabulary continually changes, and this change is triggered by
the addition of foreign words to the Dutch language, usually through teenagers, According to
Daniéls (2005), the Dutch teen language gets strongly refreshed every ten years, so that there
can be spoken of a new language (p.16). The reason for this refreshment is that every year
new words come to light, whereas others fall out of use. Sometimes the new words remain
popular for a long time, such as ‘cool’, which entered the Dutch language in the 1970s, and
which is still used by teenagers, though many adults use the words as well (Daniéls, 2005,
p.16). Some words, however, that are popular for a while, but then fall out of use, such as
‘lauw’ (English: ‘cool”), which is used less frequently now than it was a couple of years ago.
Apart from these smaller adjectives, teenagers often invent new words or they combine
existing words. Again, those words are often not completely Dutch. According to Stenstrém,
“youngsters whose native language is not English tend to adopt English words and
expressions” (2009, p.3), which is indeed true for the Dutch language, in which teenagers
enthusiastically incorporate many English words, such as ‘panja’ (English: ‘drunk’) and
‘yolo’, which stands for the popular expression ‘you only live once’. This non-stop addition
of foreign words to the Dutch language keeps the language alive, though it also becomes a
melting-pot of various languages — a melting pot of which teens seem to be in charge. This
continually addition of foreign words makes translating American and British YA fiction both

easier and more difficult, as a translator needs to choose whether to translate ‘to shop” with
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the Dutchified ‘shoppen’ or still with the Dutch ‘winkelen’. This process does create a very
interesting research area.

Dutch teenagers invent many words that relate to saluting each other, for instance the
word ‘laters’ (Daniéls, 2005, p.16). This tendency shows a clear similarity to the situations in
which American teens coin words. Additionally, many words are invented to categorise each
other, as teenagers find themselves in a period in which they define themselves by describing
and categorising others (Slot en van Aken). According to Daniéls (2005), various words with
an insulting or disparaging tone have entered the language since 1970, as also happened in the
English language. The fact that this happened in both languages demonstrates how intricately
the language of adolescents is connected to the social factors with which they grow up, as
these factors are generally similar in the Netherlands and America. Since these factors

continuously change, the same can be concluded with regards to the language of teenagers.

2.2.2 Grammatical Characteristics. Dutch teenage language disassociates itself from adult
and children’s language to a small extent, at least in terms of grammar, which is because
syntax is far less changeable than vocabulary. The latter needs to adapt to the changes in
society, whereas the former does not. The same applied to the American language in section
2.1.2. Additionally, there are not many differences between the grammatical characteristics of
American teen language and those of Dutch teen language. The characteristics that are
discussed in this section, are the most important ones.

The Dutch sentence structure often follows the usual word order of Subject-Verb-
Obiject, just like the English language. This word order is generally maintained by all age-
classifications of the society — not taking sociolects into account — though teenagers create
exceptions by using contractions and ellipsis. An often-occurring example is ‘hoestie’, which

is a contraction of ‘hoe is het’ (English: how are you). This question should contain a wh-
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word, a verb and a noun — in this case the empty ‘het’. In the contraction, however, all is left
is one word containing all these lexical categories, and the meaning of the phrase remains the
same. More contractions like this exist, both in Dutch and in English, but this characteristic is
not limited to teen language, though it is less habitual in children’s and adult language. The
use of contractions by Dutch teens demonstrates that just as American teens, they like to
communicate with as few words as possible.

Secondly, the sentence complexity of Dutch teen language is more complex than that
of children, though easier than that of adults — truly a midway. Children utter simple and short
sentences that only contain a main clause. The sentences of teenagers are also short, but they
are often more complex in that they include a full message in as few words as possible.
Adults, on the other hand, use full sentences and written out words to convey their message,
often combining several clauses. With regards to sentence length, children’s books should
have sentences of averagely 8-10 words or less, whereas books for Young Adults may contain
17 words or less (Flesch, 1995). Adults can easily cope with sentences of 21 words or less.
The teen language is thus indeed an intermediate phase when considering sentence
complexity and sentence length.

Dutch teenagers use intensifiers in conversations as often as American teens, as the
intensifiers have the same function and are used in similar instances. The pragmatic markers,
however, differ in use. Whereas pragmatic markers in American teen language can be placed
throughout the sentence while retaining their purpose and meaning, Dutch markers — more
commonly known as modal particles — are preferably placed at the end of a sentence, for
instance with ‘weetjewel” or ‘toch’. The translation of these markers is also complex, as not
only does a translator need to find a good equivalent for a foreign pragmatic marker, but the
placement of that marker in the target language also needs to be taken into account, especially

as the language in the translation must represent the real teenage language.
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2.3 Conclusion

The purpose of this chapter was to analyse the language of both American and Dutch
teenagers in order to see how they compare. It can be concluded that many of the
characteristics of American teenage language can also be seen in Dutch ‘jongerentaal’. One
the one hand, this can be explained by the fact that teenagers in Western countries go through
the same phase, from childhood to adulthood, and have similar experiences when going
through secondary school. Additionally, these Western countries experience similar socio-
economical developments, which have their influence on the societies. On the other hand, the
English language is an important source for the Dutch language, as a result of the exposure to
and use of English media, and the subsequent incorporation of many elements of English into
the Dutch language. Nevertheless, language use remains dependent on the country, the period,
the area where, and the person by who it is used, and this means that despite the presence of a
vast foreign lexis in the Dutch language, it remains Dutch (Eckert, 2004, p.9). As a result, the
job of a translator has only become more interesting and challenging than it was without all
the foreign influences to the target language. How the translator of Marked dealt with all this
foreignness, will be examined in chapter four, after the language of the original book has been

analysed in the next chapter.
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3. Stylistic Analysis of P.C. Cast’s Marked

This chapter aims to analyse the style of P.C. Cast’s Marked, and this analysis is necessary
before the Dutch translation, Verkozen, can be analysed in chapter four. As discussed in the
introduction, Marked has been chosen because of two reasons. Firstly, the book is typically
and completely American in its vocabulary and language use, which makes it interesting to
research if and how this culture has been translated into Dutch. Secondly, there is a lack of
consensus on the readership of YA fiction, as the intended readership of the translated text
differs from that of the original, which could result in the fact that the translation is either true
to the source audience or to the intended target audience. In order to compare the Verkozen
with Marked in the final chapter, a thorough stylistic analysis of the original book is thus
necessary. The analysis in this chapter has been made with the help of Leech & Short’s
checklist of linguistic and stylistic categories (2007), and the chapter has been structured
accordingly. After the analysis, | will briefly discuss to what extent the language used in the
original novel caters for the age group the novel claims to be written for. The information in
the stylistic analysis will be confined to factual information only. The effects of the analysis

will be discussed in more detail in chapter four, along with the translation.

3.1 Lexical
In this paragraph, the vocabulary and writing style will be analysed on the basis of the
following elements: general, nouns, verbs, adjectives, and adverbs. Elements such as

interjections and markers will be discussed in chapter four.

3.1.1 General. P.C. Cast’s Marked is written in Standard American English, which
can be seen by looking at words such as ‘pickup trucks’ (Cast, 2007, p.8) and ‘realize’ (p.53),
though there are instances of slang too, such as ‘ho’ (p.9). The American language fits the
setting of the book, which is Tulsa, Oklahoma. As a result of this setting, there is one main

character whose language variation is conform her origin, namely Stevie Rae from Henrietta,
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Oklahoma, and this origin is clear in her accent, her use of grammar, ad her lexical choices.
Though most characters are from the same state, she is the only one with a thick “Okie
accent” (p.79). Additionally, she uses dialect-specific vocabulary such as “Hi, y’all!” (p.79),
though these instances are rare. Her language variation makes her stand out among the other

characters, and it is interesting to examine which approach the translator used in Verkozen.

The vocabulary that is used in P.C. Cast’s Marked also corresponds to the background,
as simple vocabulary is used to emphasise the American feeling of the book. In addition, the
book is narrated by Zoey, the protagonist. She is a sixteen-year-old teenager and the language
used in the book needs to represent that age. This does not mean, however, that the whole
book is written in simple language, In fact, Cast also uses complex vocabulary in some cases,
for instance when Damien, the genius of the group of friends, speaks. He often uses words
that, in terms of formality, are of a higher register than that of his friends, for instance in the
use of formal and complex words, like ‘vulgar’ (p.140) and ‘consuetudinary’ (p.93). Another
instance of more complex vocabulary is when the teachers speak, or when rituals are
performed, as they use words like ‘perceived deficiencies’ (p.143), ‘assets’ (p.143), and
‘sequential’ (p.143). The same division applies to the use of formal and colloquial language.
Since the book is told from a teenager’s perspective, the language used in those parts is
primarily colloquial. This can be seen by the use of contractions and informal words, for
example the first sentence “Just when I thought my day couldn’t get any worse I saw the dead
guy standing next to my locker” (p.1). Additionally, teenagers often use slang and profanities,
such as ‘ho’ (p.9) and ‘fucking bitch’. Formal language is used as well, but again only in
rituals or when the teachers speak and use more complex vocabulary. In addition to formal
and colloquial language, there are also instances of jargon in this book, for instance when
Dragon speaks of fencing, Lenobia of equestrianism, or when rituals are performed. The

scarce presence of the jargon and the complex and formal style of vocabulary ensures that
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these parts stand out, and it establishes a clear contrast between the language of the teenagers

and that of the adults.

Throughout the book, two types of account can be identified, namely the descriptive
parts in which Zoey describes what happens — narrative parts — and the conversations between
her and the other characters — dialogue. Initially, some of the narrative parts were extremely
descriptive, and those parts became “too long, too complex and too detailed” for YA literature
(Wagner, 2009). As a result, Cast discovered that “not all of the skills she had acquired [...]
were readily transferable to young adult fiction,” which is why she asked her daughter to help
with those parts (Wagner, 2009). Instead of descriptive, the descriptions became shorter and
more evaluative, with the effect that the descriptive fragments that were too objective have

become more subjective and evaluative, like real teen chatter. For example:

Kayla was talking nonstop in her usual K-babble, and she didn’t even notice him. At
first. Actually, now that I think about it, no one else noticed him until he spoke, which

is, tragically more evidence of my freakish inability to fit in. (p.1, emphasis added)

The specific YA vocabulary, indicated by the emphasis, have the effect that the protagonist’s
opinion can be felt. Only in a few instances are these fragments completely objective, but
these instances are rare. Despite the fact that the descriptive fragments are mostly evaluative,
their primary function is being interior dialogue for the protagonist. Additionally these
narrative parts help the readership visualise the world, by demonstrating how Zoey defines
herself in contrast to her surroundings. For the reasons that this book deals with teenage life
and that the readers experience that life through the eyes of a teenager, it can be concluded
that the book often adds emotive connotations to words. Most examples can be categorised as
teen slang, for instance ‘step-loser’, ‘trashed’ and ‘hag from hell’, and again, this is the result

of the first person perspective. After all, “teenagers experience life with much more emotion”
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(Slot & van Aken, 2014) and therefore this must be reflected in the language of the

protagonist.

There are only a few words in Marked that are uncommon that can be classified as
rare, namely ‘u-no-le’ and ‘u-we-tsi-a-ge-ya’, which mean ‘wind’ and ‘daughter’ respectively.
These words are Cherokee, a Native American Iroguoian language, and this culture plays an
important role in this series. Especially ‘u-we-tsi-a-ge-ya’ is used often as a term of
endearment for Zoey by her grandmother. The Cherokee elements should be foreignised, and
chapter four will examine whether this was done. The other important rare word is ‘vampyre’,
which is not rare in denotation, though nowadays it is in spelling. Both the spellings have
been around since the early to mid-eighteenth century, but in modern Young Adult books with
which the intended readership might be familiar, such as Twilight, The Vampire Diaries,
‘vampire’ has become the common spelling. Nevertheless, there is a specific reason for this

spelling, and in part 3.3.3 this particular word will be more thoroughly discussed.

3.1.2 Nouns. Marked is the first book in a series of twelve and thus it is the beginning
of the story in which the main character is thrown into a new world®. Consequently, the book
includes many descriptions, which is why it is not surprising that the author has used mostly
concrete nouns in her descriptions of this new world, such as ‘narrow halls’, ‘windows’,
‘brick’, ‘rooms’ (p.57). Nevertheless, the author alternates concrete and abstract nouns, as
many other aspects of the new world need to be described, for instance the many kinds of
processes, events and rituals, such as ‘the Change’. Additionally, the book contains a rich
variety of collective nouns, such as ‘group’, ‘herd’, ‘flock’, and ‘class’. Often these words are

used in a demeaning way, for instance ‘Nerd Herd’. Although ‘herd’ usually denotes “a

3 This ‘new world’ entails a world in which vampyres have always existed, though they go to a different school,
the House of Night, which is located within a real-existing city, like Tulsa. Young human teenagers are selected
by the Goddess, and as ‘fledgling’ they receive the unfilled mark of a crescent moon. They must enter a four-
year transformation to an adult vampyre. At their local school they are helped by adult Vampyres to survive ‘the
Change’.
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number of animals kept together” (Dictionary), in Marked it refers to Zoey’s group of friends:
Stevie Rae, Damien, Shaunee, and Erin, and it i